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ABSTRACT

The present study aimed at assessing and enhancing the level of Achievement motivation, Self
efficacy, Academic Performance, Subjective Well-being and Self Esteem through the
intervention among Dalit Girl Students. For the purpose of this study the researcher has
considered the SC and ST girl students hailing from rural households and low SES families. The
study adopted a one group pre-test post-test design. A sample of 44 adolescent students residing
at government pre-matric hostel was selected. It was hypothesized that intervention would
improve their Achievement motivation, Self efficacy, Academic Performance, Subjective Wellbeing and Self Esteem. Intervention consisted of effective time management, communication
skill, career opportunities, leadership training, team building, goal setting, interpersonal skills,
adolescent psychosocial issues, physiological development during adolescent, importance of
nutrition during adolescence, dental hygiene, personal hygiene, public speaking, reading habit,
memory skills, study habits, how to face exam, Yoga training, women empowerment, group
dynamics, life Skill, self Esteem, English training, civic sense, assertive training, and self
defence technique for a period of 10 months. Participants were assessed pre-intervention and
post-intervention. Results were analyzed using t for correlated means. Obtained result showed
that there was significant improvement in the level of Achievement motivation, Self efficacy,
Academic Performance, and Subjective Well-being but there was no significant improvement in
the Self Esteem.
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CHAPTER 1

INTRODUCTION
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INTRODUCTION

Each society has its own structure; the structure of society can be called Social structure. It
means “almost any ordered arrangement of social phenomenon”. Indian Social structure and
cultural patterns are characterized by unity and diversity. Caste system is one of the pillars of
traditional Indian society. Indian family system is characterized by patriarchy. It implies that
power is imperative in gender relation. Soon after the birth of a baby, the role is determined by
traditional Social structure of India. If it is a boy, the role would have him acquire the male role
and grow up thinking and behaving “like man”, if it is a girl, they would get her to assume the
female role and grow up thinking and behaving “like woman”.

The caste system in India an be described as an elaborately stratified social hierarchy
differentiating India’s Social structure from any other nation. Its history is multifaceted and
complex. Caste is a term, which is used to specify a group of people having a specific social rank
and dates back to 1200 BCE. In India caste is termed as ‘Jati’ and generally designates a group
that can vary in size. There are many thousands of jatis each with its own rules and customs. The
various jatis are traditionally arranged in hierarchical order and fits into one of the four basic
varnas( meaning colours).
•

The Varna of Brahmans: commonly identified with priests and the learned class.

•

The Varna of Kshatriyas: associated with rules and warriors including property owners.

•

The Varna of Vaishyas: associated with commercial livelihoods like traders.

•

The Varna of Shudras: the servile laborers.
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The Untouchables occupy a place that is not clearly defined by boundaries and is outside of the
Varna scheme. Their jobs such as toilet cleaning and garbage removal considered as impure and
thus noted as “Untouchables”.

Dalits, formerly known as 'untouchables', are one of the most marginalized groups in Indian
society. Dalit(oppressed or broken) is not a new word. Apparently it was used in the 1930s as a
Hindi and Marathi translation of ‘depressed classes’, the term the British used for what are now
called the Scheduled Castes. In 1930, there was a depressed classes news paper published in
Pune called Dalit Bandu (friend of Dalits). Nelson Mandela once said “No one is born hating
another person because of the color of the skin or his background or his religion.”

B.R. Ambedkar, who described the caste system as a gradation of castes forming an ascending
scale of reference and a descending scale of contempt advocated its annihilation. It is the new
political culture built up by Ambedkar in articulating the socio-political rights of the
untouchables which culminated in the constitutional provisions for formal equality to all and
special dispensation to the historically disadvantaged in particular the Scheduled Castes and
Scheduled Tribes.( Radhakrishnan, 2007).

Both SCs and STs are marginalized groups: one through social discrimination as untouchables
and therefore shunned by the mainstream and the other, through geographical “ ghetto-isation”
which places them outside the social mainstream. Enmeshed in a warp of poverty and a woof of
hopelessness, the tribals and harijans have not been able to maintain even their relative places I
the social and economic hierarchy, much less improve it.( Narasimhan, 1999).
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A girl child is one of the most important segments of the society. Right from the day of her birth
she carries the stigma of an unwanted child and so is tortured mentally and physically by her
parents, her in-laws and society as well for no fault of hers. She is neglected from womb to the
tomb. The girl child in India leads a life of multi-curse, multi-abuse, and multi-neglect. Dalit
girls in particular have been viewed in Indian society as passive victims of caste and gender
discrimination. Present study mainly looks on achievement motivation, self efficacy, academic
performance, subjective wellbeing and self esteem among dalit girl students, in case if they are
found low in any areas of above it is planned to have an interventions to enhance their abilities.

In India, the participation of girls in education has lagged behind that of boys at all levels of
education. This low priority is embedded in our cultural and religious beliefs that question the
Use fullness of investing in girls. The constitution confers on women, the equal right and
opportunity in all fields. The Government of India has endorsed it through its plans, policies and
programs. In order to improve the survival and welfare of girls both the national and the state
governments have launched special financial incentive schemes for girls. These incentive based
schemes aim at improving the value of the girl child on the premise that financial benefits would
trigger behavioural changes among parents and communities. In spite of all these provisions,
women in India have not been able to take full advantage of their rights and opportunities in
practice for various reasons. Therefore, many numbers of researches was made to highlight the
national and state level schemes to promote the girls education. Incentives schemes have the
potential to become an effective means of channelizing resources to the poor and socially
disadvantaged sections; more specifically, girls and women. With persisting gender inequalities
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in India, the girl child is at a disadvantage and faces discrimination at every stage of her life –
sex selection, infanticide, little or no access to education, lack of health care and nutrition and
child Marriage. The incentive schemes that government launched for empowering girls and
improve their status in society. These incentives are good for their further education as well, but
the administrative formalities become hurdles for the disadvantage groups.

DIFFICULTIES FACED BY DALIT WOMEN
Position in the family:
What is the position of the Dalit woman in the family? Of course, it is subordinate like other
women in India. For every decision, she waits for the man's opinion (he might be a father,
brother, husband, a son or even a male friend)... In most families there is male domination even
though a woman may be an earning member, she cannot feed or allow her maternal relatives to
stay in her family. On the contrary, the relatives of her husband are hailed warmly. To serve
them is her most important duty. To earn for the family is another essential duty. Moreover, she
has to give money to her alcoholic husband to satisfy his addiction. Thirdly, she has to do all the
domestic work. She gets up early in the morning at 4 o' clock and goes to bed at 11 o' clock at
night. (Pawde, Kumud. 1995)

Male members in the family do not help her for they think it is degrading for the male to do such
work. The result is that she has to expect help from other female members and this evokes a
quarrelsome response in the family. Otherwise she has not only to forget the very thought of
educating her female child but also to deprive the child of her childhood rights.
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In illiterate Dalit families a woman is always treated with such low esteem that she has a status
of nothing more than a mere slipper worn by the men. She also regards herself as inferior to a
man. She has to tolerate suspicion about her character and wicked mental torture. There are
traditional concepts that if a woman is given freedom there is a possibility of her being spoilt.
Yet she has the freedom to remarry. Originally there was no dowry system for women among
Dalits, but the impact of other non-Dalit communities has introduced this system. The
importance of a woman in the family was taken for granted by Dalit communities. So the people
from the bridegroom's side go to the girl's parents to ask whether they are ready to marry their
daughter to their son.

Financial Position:
A Dalit woman is financially deprived. They were compelled to work at fewer wages. They were
never permanently appointed. No protection to their wages is rendered. They cannot purchase
medicines for themselves and for their children too. Five to ten percent of the women live a
middle class life there is a lot of difference between the pre-independence and post-independence
conditions.

The Political awakening:
The political awakening is definitely more among Dalit women as compared to women of the
higher

castes.

They are very conscious

in

the matter of their right

to

vote.

Education:
Few research studies aimed to examine Right to Education (RTE) as a human right. It examines
the gaps and complementary relations between education as a right and education as a human
11

right. Right to Education has been recognized in the Universal declaration of Human Rights by
the United Nations in 1948. In India, right to education has been recognized as a fundamental
right with the insertion of Article-21(a) in the constitution in 2002 which came into effect on 1
April, 2010. RTE ensures legally, the right to free and compulsory elementary education to all
children till the age of 6 to 14 years. RTE provides a key to unlock all other rights. It has become
an obligation of the government authorities to ensure free and compulsory education, but it
seems very difficult to ensure because there are serious challenges like child marriage and child
labour in front of RTE. A large section of children have been living under the exploitation,
violence and abuse. The practices of child marriage and child labour obstruct the many
thousands of children from attending schools. This denies children the right to development,
right to survival and right to education and clearly violates the human rights of children. The
finding of study shows that there are gaps and differences between RTE and education as a
human right. RTE has to ensure the education for every child because in reality there are a vast
number of children yet to be brought under the RTE. Right to education as human right must also
ensure the inherent dignity of every child, exploitation-free environment and social security to
which they are entitles as human beings. RTE has a long way to cover for realizing education as
a human right.

As per the educational survey by the Government of India in 1981 the literacy rate among Dalit
women is 35.91 percent. The Hindu Dalits are not so conscious about education. There are many
reasons for this attitude. Those who have engaged themselves in traditional work like sweeping,
nursing, etc., say their only aim is to earn a livelihood. Secondly, unemployment is a grave
problem. The education of girls is a common problem among Dalits. If at all some of them try
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for higher education they are detached from their caste brethren. There are very few names of
Dalit women who work for the upliftment of women of their caste and their education.
Being uneducated, the Dalit women, in general have the least sense about health and general
hygiene. As a mark of respect to Babasaheb Ambedkar guidelines for the welfare of the society,
majority of them have accepted the programme of family planning.

Position of Dalit women in rural Society:
The life of Dalit women in rural areas is full of hardships and misfortunes. They have to face the
problem of hunger almost daily. Due to extreme poverty they have to go to collect fuel for
cooking and while doing so listen to the curses and abuses of higher class Hindus. She has to
tolerate the injustice and torture of the higher caste masters when she goes out to work in their
fields. The rural Dalit women have to face the adversities of the caste system much more than the
urban Dalit women.

The Dalit women, both urban and rural, are more conscious of their legal rights. After
independence, the position of the Dalit women has been remarkably good and her status has
improved as compared to the pre-independence period. They are frank and brave in asking for
justice. They have become intolerant about the various prohibitions. They work and
economically are more independent in comparison to the other Hindu women. Dalit women are
more free, liberal, or conscious of their rights of justice and equality.

13

“Educated girl makes Good Family
Good Family makes Good Community
Good Community makes Good Nation
Good Nation makes good and peaceful world.” ( L.Rajesh Kannaa)

As per the survey report of Government of Tamilnadu’s Ministry of Education, more than 30%
of the rural girls and boys become dropouts already at the primary school level. Among Dalit
(‘untouchable’) girls, more than 70% drop out of school before completing the 5th grade. Due to
poverty and illiteracy, most of the Dalit parents discontinue education of their children even at
the primary school level. Then, the Dalit girls are married to poor men even before reaching 18
years of age. Newly married Dalit girls while yet physically and mentally immature are then
treated as child making machines, which in turn leads to the incidence of infant and maternal
morbidity and mortality rising with each year. Further, the poverty prone situation and lack of
basic infrastructure like electricity and congested and cramped habitations of Dalit families
prevent their children from conducting their daily studies properly. The Dalit girls are routinely
subjected to sexual abuse in their work places, like agricultural farm, small industries, and house
work as house maid, readymade garment factories, etc. (Weswa trust).

Adolescents
The United Nations Population Fund (UNFPA) defines adolescents as being between the ages of
10 and 19, which is similar to the definition to which the World Health Organization adheres. It
is now quite widely accepted that adolescence is a time of transition involving multi-dimensional
changes: biological, psychological (including cognitive) and social. Biologically, adolescents are
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experiencing pubertal changes, changes in brain structure and sexual interest, as a start.
Psychologically, adolescents’ cognitive capacities are maturing. And finally, adolescents are
experiencing social changes through school and other transitions and roles they are assumed to
play in family, community and school (National Research Council [NRC], 2002). This change
occurs mutinously and at different paces for each adolescent within each gender, with structural
and environmental factors often impacting adolescents’ development. Developmentalists
describe adolescence in terms of early and late periods. An early adolescent correspond roughly
to the middle school or junior high school years and includes most pubertal change. Late
adolescence refers approximately to the latter half of the second decade of life. (Santrock, 2011).

The stages of adolescence can be separated into three: early (10-13 years of age), middle (1416), and late (17-19). In early adolescence, physical changes include physical and sexual
maturation. These changes continue through middle adolescence into the late stage (where they
usually are completed), and over time, adolescents are thought to be less concerned with their
body image than they are during early adolescence. Cognitively, adolescents in the early stage
develop concrete thinking abilities, while in middle and late adolescence, the young person
moves to thinking abstractly and can develop reasoning skills. Emotionally, adolescents in the
early stage are beginning to explore decision-making opportunities, while in the middle stage,
they begin to develop a sense of identity, established more fully in late adolescence. Socially,
during this stage, peers become a bigger influence and sexual interest usually begins. During the
middle stage of adolescence, peers continue to hold influence, and sexual interest develops
further. Finally, in the late stage, transitions to work and further schooling take place.
Behaviorally, early adolescents begin to experiment with new ways of behaving, while middle
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adolescence is considered a time of risk-taking, ending in late stage adolescence, during which
assessment of one’s own risk taking occurs (ReCAPP, 2003).

Adolescence: Indian Context
In contemporary India while adolescence is a comparatively new term, the word youth is better
known and has been used at the levels of policy formulation and programming (Singh 1997).
However, even the ancient text of Dharamashastra recognized the crucial nature of adolescence
and prescribed specific codes of conduct for the phase. These codes are deeply rooted in the
Indian psyche and continue to influence cultural practices towards adolescents in a powerful
manner (Verma and Saraswathi 2002). Most Indian families observe sacred ritualistic
ceremonies at various stages of life cycle (Kakar 1979, Saraswathi & Pai 1997). These are
markers of progressive attainment of competencies both in social and behavioural aspects of life.
The onset of puberty is acknowledged by the family and new code of conduct is prescribed both
for boys and girls.

In this century of globalization and technological progress, education is of paramount importance
for human empowerment and development. It plays a vital role in the development of human
capital and is linked with an individual‟s well being and opportunities for better living (Battle
and Lewis, 2002). India, being a caste ridden country, there is a necessity to understand the
educational status of dalits who suffer as victims of caste discrimination. Caste is a strong
sociological factor which affects the Indian society. Owing to discrimination conducive
academic environment and home environment is far from the reach even for the school children.
Since the government has undertaken many measures to eradicate caste discrimination.
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Achievement Motivation
Achievement has been defined as, “A task oriented behavior that allows the individual’s
performance to be evaluated according to some internally or externally imposed criterion, that
involves the individual in competing with others, or that otherwise involves some standard of
excellence” (Sabir, 1999). Educational Psychology has been concerned with analyzing different
types of relationships, both associative and predictive. Achievement motivation can be
understood by examining the meanings of “achievement” and “motivation” separately.
Achievement typically stresses the importance of accomplishment and attainment with effort
involved (Mandel & Marcus, 1988) and accomplishment or proficiency in a given skill or body
of knowledge. Motivation relates to an individual’s reason for engaging in an activity, the degree
to which an individual pursues the activity, and the persistence of the individual (Graham &
Weiner, 1996).

McClelland (1961) has first considered how culture affects achievement motivation of the
individuals. A significant aspect of culture (Maehr, 1974) is the patterns of norms that guide
family behavior and child rearing practices and in general, establish the early learning
experiences that the child will have. These learning experiences, according to McClelland, create
enduring personality patterns that persist through adulthood and determine achievement
motivation. By encouraging independence, challenge seeking and delay of gratification through
exhortation, modeling or selective reinforcement etc.
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Self Efficacy
Cognitive factor of pubertal development —self-efficacy, defined as one’s perceived capabilities
for learning or performing actions at designated levels (Bandura, 1997). The changes in selfefficacy as adolescents develop have important implications for their school performances,
friendships, and career and vocational choices. Self-efficacy is grounded in the larger theoretical
framework of social cognitive theory. This theory postulates that human functioning results from
interactions among personal factors (e.g., cognitions, emotions), behaviors, and environmental
conditions (Bandura, 1986, 1997). From this perspective, self-efficacy affects one’s behaviors
and the environments with which one interacts, and is influenced by one’s actions and conditions
in the environment.

Self-efficacy is hypothesized to affect individuals’ task choices, effort, persistence, and
achievement (Bandura, 1997; Schunk, 1995). Compared with learners who doubt their
capabilities, those who feel self-efficacious about learning or performing a task competently are
apt to participate more readily, work harder, persist longer when they encounter difficulties, and
achieve at higher levels.

The cognitive, physical, and social changes associated with adolescence have important
implications for how young people view their capabilities. Research has shown that adolescents’
self-descriptions tend to be more abstract, multidimensional, and hierarchical. These changes are
believed to be due in part to adolescents’ increased abilities for cognitive abstraction, reflection,
and social comparison (Harter, 1998). As teens become more skilled at coordinating conflicting
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information and expectations, they form more stable and integrated views of their capabilities,
values, and attributes.

Academic Achievement
The importance of Education has increased several fields in the world’s order where, science and
technology are the bases for socioeconomic development and political empowerment. It is the quality
of education that exhibits any country's status in the globle level. This national goal can be achieved
through academic achievement of the students in the campuses of educational institutions. The
quality of academic achievement of schools has been a continuing national concern.

Academic achievement is the degree of academic learning by the person (Neghad &
Shahraray,2001).

Academic

achievementof

student

is

the

chief indicators

in

evaluating the education (Paiziet al, 2000,Gholami et al, 2005). Although intelligence and
talent arethe most important and determining factors of studentlearning but other factors besides
these essential andeffectual factors exist.Students having same capabilitysometimes
could not achieve the same.

Subjective well-being
Subjective well-being (SWB) is defined as ‘a person’s cognitive and affective evaluations of his
or her life (Diener, Lucas, & Oshi, 2002). It can also be defined as a dynamic state characterized
by a reasonable amount of harmony between individuals’ ability, needs and expectations and
environmental demands and opportunities (Levi, 1987). A person who has a high level of
satisfaction with his/her life, and who experiences a greater positive affect and little or less
negative affect, would be deemed to have a high level of SWB.
19

Well-being involves our experience of pleasure and our appreciation of life’s rewards. SWB
emphasizes people’s reports of their life experiences. Accordingly, the subjective report is taken
at face value. This subjective approach to happiness assumes that people from many cultures are
comfortable in focusing on individualistic assessments of their affects and satisfaction and that
people will be forthright in such personal analyses (Diener et al., 2009).

The term SWB often is used as a synonym for happiness in the psychological literature.
Psychologists have defined happiness as a combination of life satisfaction and the relative
frequency of positive and negative affect (Isen, 2000). SWB therefore encompasses moods and
emotions as well as evaluations of one's satisfaction with general and specific areas of one's life.

Self Esteem
Self-esteem among adolescent is how they value themselves; it is how they perceive their value
to the world and how valuable they think they are to others. Self-esteem affects our trust in
others, our relationships, our work – nearly every part of our lives. Positive self-esteem gives us
the strength and flexibility to take charge of our lives and grow from our mistakes without the
fear of rejection.

Self-esteem is a subjective state. Adolescents have varying levels of self-esteem, which appears
to be influenced by such factors as gender, ethnicity, and social class. It can also vary within an
individual—an adolescent may have different levels of self-esteem in different domains such as
social, scholastics, athletics, appearance, and general conduct and actions. Studies have found
that one-third to one-half of adolescents struggle with low selfesteem, especially in early
20

adolescence (Harter, 1990; Hirsch & DuBois, 1991). The results of low self-esteem can be
temporary, but in serious cases can lead to various problems including depression, anorexia
nervosa, delinquency, self-inflicted injuries and even suicide. Selfesteem is related to school
performance and delinquency. Adolescents with low self- esteem are more likely to do poorly in
school. While adolescents’ self-esteem can fluctuate, from approximately eighth grade on,
studies have found that self-esteem appears relatively stable. Individuals with high self-esteem in
childhood are likely to be adolescents with high self-esteem. Many studies have demonstrated
that during middle and late adolescence, and into early adulthood, self-esteem stabilizes or even
increases (Savin-Williams & Demo, 1983; Harter, 1990).

Gender and self-esteem Studies in a wide range of western countries have determined that
adolescent females, on average, have a lower sense of self-esteem than adolescent males
(Baumeister, 1993; Pipher, 1994).

Ethnicity, social class, and self-esteem In general, middle-class and upper-class adolescents
have higher self-esteem than less affluent adolescents. This discrepancy increases into older
adolescence. One common explanation is simply that higher socio-economic status youth have
greater resources. For example, higher socio-economic status students generally attend higher
quality schools, and/or perform better in school. Also, if higher socioeconomic status youth have
individual difficulties or special needs in school, their parents more often have the resources to
assist. So, resources can both augment individual skills and alleviate difficulties that would
otherwise reduce self-esteem.
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Objectives of the present study:

1. To understand the level of achievement motivation.
2. To analyze the subjective wellbeing.
3. To measure the self efficacy.
4. To know the level of academic achievement.
5. To understand the self esteem.

Hypotheses:

Based on the above objectives the following hypotheses were framed for the purpose of the
study:
•

The intervention will improve the achievement motivation

•

The intervention will improve the Subjective well-being

•

The intervention will improve the Self efficacy

•

The intervention will improve the academic achievement

•

The intervention will improve the Self esteem
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CHAPTER 2

REVIEW OF LITERATURE
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REVIEW OF LITERATURE

Review of literature is a vital part of any research. This chapter focuses on certain aspects of
untouchables like caste discrimination, education, gender, culture etc. Present study aims at
studying academic performance, self-efficacy, achievement motivation, subjective wellbeing and
self esteem among dalit girls. Since many studies were not available in these areas, related some
of the studies have been quoted.

Underprivileged Children
Posner et.al (2009) revealed adolescent girls in Nepal face enormous social barriers to accessing
education and health services due to exclusionary socio-religious traditions and years of conflict.
The programme and study reported here address two issues that a national assembly of in-school
and out-of-school adolescent girls, who had completed a basic life skills class, and, in the case of
unschooled girls, an intensive literacy course, identified as important to their well-being –
menstrual restrictions and HIV awareness and prevention. Local non-governmental organizations
developed a peer education programme in three districts of Nepal that paired girls from different
castes and different educational levels. The programme sought to increase peer educators’ (PE)
leadership and collective efficacy for informing peers and adults in their communities about the
effects that these issues have on women and girls. In total, 504 girls were selected and trained as
PEs. They conducted targeted discussion sessions with other girls and organised mass awareness
events, reaching 20,000 people. Examination of the effects of participating in the programme on
key outcome measures showed that leadership self-efficacy, which was a central theoretical
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construct for the programme, provided a strong predictor of both increased HIV knowledge and
of practicing fewer menstrual restrictions at endline. The project demonstrated that girls from
different caste and educational backgrounds are able to work together to change individual
behaviour and to address socio-cultural norms that affect their lives and well-being within their
communities.

Paik & Shailaja (2007) explains 'Daughters of the Lesser God: Dalit Women's Education in
Postcolonial Pune' examines the nexus between caste, gender and state pedagogical practices in
relationship to Dalit (exuntouchable) women ofPune (India). Based on interviews with three
generations of Dalit women, it examines the ways in which they have experienced and made use
of their formal education in schools and colleges. It traces their lives as they have over the
generations migrated from rural areas to the cities, and from city slums to, in some cases,
middle-class neighbourhoods. The women belong to two Dalit communities - the Mahars and the
Matangs - who are traditionally rivals and competitors. It is argued that the education system
discriminates against Dalit women in ways that mirror their socio-economic and religious
disabilities. Dalits valourise institutes of formal education for escaping their historical and
contemporary degeneration. They look upon education as a primary means of gaining
employment, and of advancing economically and socially. Nonetheless, the process of education
frequently subjects Dalit girls to humiliating experiences that smothers the hopes of many. These
are described and analysed in detail, revealing how the caste system subjects Dalit in general,
and Dalit women in particular, to the 'physical and mental violence' of constant indignities and
humiliations. Although the recently burgeoning writing by Dalits has a lot to say on the
experience of Dalit men, Dalit women are largely neglected in this literature - something that this
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thesis seeks to rectify. The thesis also interrogates the ways in which culture is deployed and
represented, showing how the process of subjectivities works to produce not merely forms of
domination but also complicity and dissent. In recent years, increasing numbers of Dalit women
have found ways of resisting the prevalent hegemony, and the research pinpoints the ways in
which some have managed to use the education system to their advantage. Wider questions are
raised about the ways that the Dalits, and specifically Dalit women, create spaces and sites for
their own self-assertion and betterment, and how they engage with modernity in other ways. The
dissertation is concerned with contributing to and furthering the dialogue on gendering education
and caste. Dalit lives are built on a long history of suffering, anxiety, desire, and struggle, and the
creative visions of social justice put forward by Dalits can continue to inspire and shape the
consciousness of local and transnational participants in their battles against oppressive and
exploitative systems.

Mohindra et.al (2011) states that discriminated and marginalized dalit group has been slowly
including in all spheres of Development. However, there are many impeding factors to exclude
them. This research study has concluded that Dalit enrolment in primary level is higher but their
continuation is major challenge in upper level. Major impeding factor of drop out and lower
attainment of secondary schools are caste based discriminations, poverty, illiteracy in Dalit
parents, no teachers inspirations and discrimination by peers and society. The policy has showed
positive indication however there is still challenge in the implementation of these policies.

Dottolo and Stewart (2000) points out middle-aged black and white graduates of a Midwestern
US high school responded to interview questions about race and racial identity. Their answers
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included descriptions of police harassment and crime, and focused on those considered to be
criminal actors: most often apparently poor, black men. Qualitative analysis of 38 interviews
showed that questions about racial identity tapped into a discourse that constructs and
stereotypes criminals as occupying social positions defined by race, class and gender,
particularly for African Americans. The concept of intersectionality illuminates the cultural
construction of police encounters with citizens in terms of poor black men, and the specific
nature of the stories of racial identity told—and not told—by respondents with different race,
class and gender identities.

Ferry (2008) says dalits, formerly known as 'untouchables', are one of the most marginalized
groups in Indian society. Dalit girls in particular have been viewed in Indian society as passive
victims of caste and gender discrimination. Some Dalit groups, however, have considered Dalit
girls as having agency to make choices in their lives. This study considers what Dalit girls have
to say about discrimination against them as well as the role that education plays in overcoming
that discrimination. This qualitative study involved observing and interviewing seven Dalit girls
in a Gujarati vocational school (Dalit Shakti Kendra), interviewing Dalit leaders in India, and
analyzing literature to understand interrelated factors among caste, economic status, and gender.
The results of this study suggest that education can help Dalit girls to find more economic
opportunities and overcome hardships in their lives, but the extent to which education can help
them overcome caste and gender discrimination is questionable.

Manjula (2007), aimed at assessing the effect of yoga , academic skills training, life skills
training and human resource training on the study habits, academic performance, cognitive
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abilities, personality and self-efficacy of disadvantaged school children. For the purpose of this
study the researcher has considered the Sc and ST girl students hailing from rural household and
low SES families as the disadvantaged. The study adopted a one group pre-test post-test design.
A sample of 30 students studying in high school and residing at government pre-matric hostel
was selected. It was hypothesizes that the intervention would improve their study habits,
academic performance, cognitive abilities, personality and self efficacy. Intervention consisted of
training in yoga, academic skills and H.R skills. Participants were assessed pre-intervention and
post-intervention. Results were analyzed using t for correlated means. Obtained results showed
that there was significant improvement in study habits, self-efficacy a few cognitive abilities and
some personality dimensions. There is no significant improvement in the academic performance.

Nicolas (2008) contribution brings to our attention a Dalit ('untouchable') protest movement
against caste violence (the 2006 Khairlanji massacre). Although anger is supposedly an emotion
used in an open and demonstrative manner by the powerful as a means to enact their domination,
the Dalit movement engaged in acts of ‘emotion work’ that upset such a social mapping of
emotions. The paper engages critically with the sterile and biased concept of ‘axiological
neutrality’ and advocates instead the heuristic possibilities enabled by the ethnographers’
personal exposure to the emotion work performed by social movements. The protest’s
ideological stance illustrates the politically marginalized Dalits’ appropriation of democratic
conceptions through the language of injustice and outrage. Two different sets of actors involved
in the protest are distinguished: human rights and progressive activists of the peasant NGO
movement on the one hand, and the local anti-caste movement of Dalits on the other. The distinct
kinds of emotion work each set of actors performed, and the framing of the massacre as an
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outrage to moral values, highlights how, in the mobilization for Dalit rights, the popular
language of communal outrage and the language of democratic rights articulate with and support
one another.

Mallick (1997) multigenerational case study of an elite Untouchable family reveals the problems
of integration, "passing," and cultural affirmation in the development and democratization
process. As a nonvisible minority it is possible to facilitate integration in Indian urban areas by
hiding caste, while affirmative action pro- grams facilitate upward mobility at the cost of having
to proclaim Untouchable caste identity. These contradictory imperatives illustrate the difficulties
facing elite Untouchables in achieving emancipation.

Chanana (1993) this article focuses on the growth of higher education within the framework of
preferential treatment and supportive measures for the benefit of different social groups, namely,
the Scheduled Castes, the Scheduled Tribes, minorities and women. It also reviews the
educational policy discourse which assigns several functions to higher education. Some of these
are: equity for the Scheduled Castes and Tribes; mainstreaming for the minorities, and equality
for women. It demonstrates that the educational policy fails to integrate these functions which
remain sectoral aims even at the conceptual level. Further, in the multi-cultural and multi-ethnic
Indian society, the parameters of gender, caste, class and region are crucial in determining access
to higher education. Again, gender becomes the all inclusive negative parameter conferring
cumulative and competing disadvantages on women. Lastly, the educational policies and
programmes are unable to encompass the complex social reality within a single framework and
are, therefore, unable to bridge the gap between policy and practice.
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Karanth (2004) the idea of replication of what Dumont considered the ‘essential principle’ of the
Indian caste system has tended to deny the existence of cultural autonomy among the very low
castes, especially the former Untouchable castes. It was argued that former Untouchable castes
replicate the dominant social order within their communities. By drawing on empirical evidence
from a Karnataka village, this article attempts to refute the idea of a passive acceptance of a low
and subordinate status by the former Untouchable castes. It aims to show that the apparent
replication may also be viewed as one of the ways of articulating an Independent cultural
identity, besides demonstrating dissent against the hegemonic social order. In the process, the
article makes an attempt to refocus the Dumontian discourse from ‘replication and consensus’ to
‘hegemony and dissent’.

Agrawal (2004) article attempts to further the argument that caste hierarchies are subject to
creative manipulation by those who inhabit the supposedly fixed slots. I provide detailed
ethnographic data on the Bedias of North India, a ‘denotified’ community which lives off the
prostitution of its own women. The engagement in this occupation renders the Bedias very ‘low’
in general opinion. But the data regarding the beliefs and practices of the Bedias shows that the
community redefines the non-marital relations of the women with men belonging to higherranking castes through recourse to upper-caste norms of patriliny and hypergamy in order to
claim upper-caste origin and affiliation. In doing so the community rejects the social position
which the broader society accords it.
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Heredia (2000), challenges to the dominant hegemony in this land have focused on the key issues
of equity and justice that underlie the quest for identity and dignity. Setting these in a more
integrated and holistic context we focus on three crucial issues: caste and hierarchy, caste and
class and caste and ethnicity. We conclude with some more important leads which could be
further pursued: a sub-altern hermeneutic, a new understanding of the fragmentation and shift in
our present electoral politics, and the dilemmas of intervention by the state, social movements
and market mechanisms. In sum, subaltern alternatives do represent a horizon of revolt and
revolution, which can fuse with others to construct the identities and ideologies for a brae new
world.

Grey (2009) focus on the position of Dalit women in India. 0f 200 million Dalits (= former
Untouchables), nearly 50% are women, often referred to a ‘thrice Dalit’, as they suffer from the
triple oppressions of poverty, beingfemale and being female Dalits. They are frequently let down
by both the Dalit movement itself as well as the women’s movement in India that focuses more
on social problems like dowry deaths—more relevant for caste women and not those outside the
caste system. Many Dalit women are denied access to education, to meaningful employment,
health provision and are the first to suffer the negative effects of globalization. Access to upper
caste wells is forbidden. Worst of all, Dalit women are exposed to many forms of violence
(including temple prostitution) and are frequently raped as a way to humiliate Dalit men. The
degrading work of ‘scavenging’—removing human excrement-falls mostly on Dalit women,
since men are more likely to be ‘upwardly-mobile’. Despite all of this, a new strength now
emerges in challenging caste boundaries, contributing to self esteem and a stronger sense of
identity. The strong spirituality of Dalit women has sustained strength through songs and stories,
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and in some cases by subverting patriarchy through ironically re-shaping traditional myths. The
article ends by suggesting forms of action from Church, society and feminist theology to show
solidarity and effect social change for Dalit women.

Academic Achievement
Geethanjali (2013) did a study which was based on Girls Education: Incentives Schemes and
their Implementation at the school level. The data collected from the government schools of
Delhi. It looked into the implementation mechanism at schools. This study analysed the different
schemes like Ladli, Kishori, SC/ST/Minorities, Single girl child scholarship scheme; their
objectives and target groups. With the help of previous studies done in this area and documents
related to schemes and the data collected from field, the findings of research stated that the
introduction of incentive schemes was a very important aspect of girls education, especially
condition cash transfer schemes such as Ladli scheme has great influence on girls enrolment in
school. Through provision of financial incentives to poor families following the fulfilment of
certain verifiable conditions, CCTs and other incentives seek to provide short-term income
support and at the same time promote long - term behavioural change. The findings of the study
pointed out the need to simplify the eligibility criteria and conditionality, and also the procedures
of registration under each of these schemes. There is a lack of field level monitoring and
orientations not done in a proper manner. The findings showed that the objectives of incentive
schemes were not clearly explained for girls and many of them viewed it as fixed deposit for
their marriage. Moreover, by limiting the benefit to two girls or by providing a larger incentive
for the first girl, the scheme inadvertently ends up valuing girls differentially depending on their
position in the birth order.
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Borman and Rachuba (2001) based on national data from the Prospects study, researcher
identified the individual characteristics that distinguished academically successful, or resilient,
elementary school students from minority and low-socioeconomic-status (SES) backgrounds
from their less successful, or non-resilient, counterparts. They also formulated and tested four
distinct models of the risk factors and resilience-promoting features of schools: (a) the effective
schools model; (b) the peer-group composition model; (c) the school resources model; and (d)
the supportive school community model. Results suggest that minority students from low-SES
backgrounds were exposed to greater risks and fewer resilience-promoting conditions than
otherwise similar low-SES White students. In general, though, the results supported the
applicability of uniform individual and school-level models of academic resiliency to all lowSES students, regardless of their race. Greater engagement in academic activities, an internal
locus of control, efficaciousness in math, a more positive outlook toward school, and a more
positive self-esteem were characteristic of all low-SES students who achieved resilient outcomes.
The most powerful school characteristics for promoting resiliency were represented by the
supportive school community model, which, unlike the other school models, included elements
that actively shielded children from adversity.

Jansi and Lakshmi (2014) said caste is a strong sociological factor which affects the Indian
society. Owing to discrimination conducive academic environment and home environment is far
from the reach even for the school children. Since the government has undertaken many
measures to eradicate caste discrimination, this study is undertaken to assess the status of dalit
and non dalit children of Andhra Pradesh. Dalit means all those who come under Scheduled caste
category of the government. This sample consists of 1407 students from secondary schools
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located in Andhra Pradesh. The questionnaire for self-concept was modified from Tennesse Selfconcept Scale. The correlation co-efficients of self concept, home environment and academic
achievement were found to be 0.81., 0.79. and 0.81 respectively. Besides descriptive statistics,
inferential statistic such as t-test was also used to analyze the difference between the self-concept
and academic achievement of dalit students and non dalit students. Meanwhile, Pearson
correlations were used at significant level 0.05 to analyze the relationship between self-concept
and academic achievement of the project sample. In the overall analysis of self concept of SSS,
maximum percentage of them (75.05%) exhibited average level of self concept. Only 13.29% of
the respondents showed high level of self concept and the remaining 11.66% showed low level
of self concept. In this context comparative study was carried out among dalits, B.C. students
and O.C. students. The research findings showed that all three percentage levels of self concept
and home environment of dalit students in terms of their academic achievement, they remain
lower than backward caste students as well as the other caste group of students. When
relationship between self concept and home environment were statistically analyzed, B.C and
O.C students recorded non significant relationship with the aforementioned variables in contrast
to dalit students who showed significant relationship. Pearson correlations analysis showed that
there were significant relation between dimension of self-concept, home environment and
academic achievement of dalit and non dalit students. Therefore, suggestions were offered to
improve the dalit student’s self-concept and their academic achievement.

Achievement Motivation
Singh (2014), achievement motivation is considered as a prerequisite for academic success. This
study was carried out with the objectives to investigate the gender related differences, residence
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related differences and academic majors related differences on achievement motivation among
scheduled caste higher secondary students. The study was carried on 565 scheduled caste
students of various colleges from Allahabad District. The sample comprised of 210 Arts (37.2%),
41 Commerce (7.3%) and 314 Science (55.6 %) scheduled caste students of XI class wherein
total of 336 male (59.5%) & 229 female (40.5%) and 286 urban (50.6%) & 279 rural (49.4%).
To measure the Achievement Motivation, the Achievement Motivation Inventory was used. tTest was used for deriving the results. Significant difference was found between the achievement
motivation of science & arts and science & commerce stream students. Achievement Motivation
of male & female and rural & urban students was found not significant. The differences indicate
significant role of academic majors in achievement motivation of students and gender &
residence of students does not play the significant role.

Acharya and Joshi (2011) conducted a study on parental support exerts most direct influence
upon the acquisition of achievement motivation. Thus the present investigation provides an
important perspective of the relationship between achievement motivation and parental support.
The present study was undertaken to investigate the relationship between achievement
motivation and parental support, and to examine the gender differences in parental support. The
sample for the present study consisted of 500 adolescents in the age group of 16 to 18 years from
Varanasi city who were enrolled in class 11th and 12th Deo Mohan achievement motivation scale
and family support scale were used to assess achievement motivation and parental support,
respectively. The results indicate a positive correlation between achievement motivation and
parental support. Girls are sensitive to parental support as compared to boys. Achievement
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motivation is related to success in life, life satisfaction and quality of life.The study revealed that
parental support for their children seems to have a strong influence on achievement motivation.
The results of the study are generally positive and have an important implication for educators
and parents. In particular, parents should support educational activities of their children to
enhance their academic motivation.

Chetri (2014) undertaken to investigate the achievement motivation of adolescents and its
relationship with academic achievement. The study was confined to 480 secondary school
leavers studying in different schools of Sikkim by using stratified random sampling techniques
from various government and non government managed schools within the age range of 16-17
years, from urban and rural areas. The finding of the study revealed non significant difference in
achievement motivation with regard to gender and locale variation but significant differences in
relation to management variation. Another finding of the study was the significant difference in
the academic achievement of the students with regard to locale and management variation. The
relationship between achievement motivation and academic achievement also yielded a
significant relationship at 0.05 level and 0.01 level.

Subjective well-being
Dingchu , Tianmei (2010) studies the subjective well-being of 900 adolescents from Han, Qiang
and Yi nationalities in mainland of China. Results: In general, the SWB of the adolescents from
the three nationalities is at the level of more than medium. Their SWB is significant difference in
the aspects of nationality, grade and academic records. In view of interaction, their SWB is also
of differrent dimensions because the interrelated effects are significant between genders and
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grades, between genders and academic records, between grades and academic records, and even
between grades and their parental educational levels and parental occupations.

A study by Khan (2012) found that Gender, socio-economic status, marital status and religious
beliefs of the students were significantly influencing the outcome variables. Significant positive
relationship was found between positive psychological strengths and subjective well-being,
mentoring from teachers and educational encouragement from parents, siblings and friends.
Regression analysis revealed that mentoring on the part of the teachers significantly predicted
positive psychological strengths and subjective well-being. Educational encouragement from the
parents, siblings and friends, significantly predicted the positive psychological strengths and
subjective well-being. Role of mentoring and educational encouragement from parents, siblings
and teachers was found to be imperative in developing positive psychological strengths and
subjective well-being in contemporary adolescents, as well as preparing skills to face challenges
of life in a complex world.

Katja et al (2009) indicated that school satisfaction, body satisfaction, and self-rated good health
explained 50% of the variance in global satisfaction among female respondents. For males, most
significant predictors for global satisfaction included, in addition to those observed among girls,
low-intensity drinking which explained 31% of the variance. The most significant associations
for global ill-being for females were school dissatisfaction, high-intensity drinking, and selfrated moderate health, explaining 34% of the variance. In global ill-being, the variables of body
dissatisfaction and regular drinking explained only 14% of the variance for boys. The results
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support the need to enhance adolescent positive attitudes toward life and school, self-perception,
and adolescent coping with negative emotions.

Self Esteem
Zorana et, al. (2009) said early adolescents recounted experiences when they felt especially good
or especially bad about themselves in the past year. Consistent with prior research using adult
participants, negative memories focused primarily on social themes, whereas positive memories
also prominently included achievement themes. Girls described more social themes than did
boys for both positive and negative memories. The content of self-esteem memories was related
to teachers' formal assessments of adolescents' social and academic functioning: The presence of
achievement themes in positive and negative memories was associated with more positive
teacher ratings.

Adams (2012) African American adolescent females possess higher self-esteem than any other
racial or ethnic adolescent female group. This article tests two popular empirically supported
explanations for Black high self-esteem: contingency of self-esteem theory and the locus of
control model. This article builds on past research to illustrate the specific mechanisms of selfesteem for Black and White adolescent girls. To facilitate an investigation of these theories, selfesteem was explored as a bidimensional construct consisting of self-worth and self-deprecation.
The sample consisted of 453 Black and 1,902 White adolescent females. Multivariate regression
analyses produced the following outcomes: The contingency of self-esteem theory and the locus
of control model were not supported. A significant race by social support interaction found that
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even in low support situations Black adolescent females reported less self-deprecation than
White females.

Self Efficacy
Argyle (1999) suggests that older men are happier than older women and subjective well-being
of men tend to increase steadily over the life span whereas subjective well-being of women
increases up to age 25, slightly decreases between ages 25 to 35 and only shows a steady
increase from age 35.

Diener and Diener (1995) demonstrated that self-esteem is a stronger predictor of life satisfaction
in individualistic cultures than in collectivistic cultures because individualistic cultures
emphasize a positive self-view. Culture influences subjective well-being in at least two different
ways. Culture has direct effects on subjective well-being. People living in individualistic, rich
and democratic cultures have higher levels of subjective well-being than do those living in
collectivistic, poor and totalitarian cultures
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METHOD
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METHOD
This chapter describes the aim, and objective of the study for which hypotheses are formulated,
the sample selected and design of the research. Further this chapter describes the tools and
procedure adopted for the study. Finally the chapter also describes analysis of the data and
ethical consideration of the research.

AIM
To assess the levels of achievement motivation, Wellbeing, self efficacy, academic achievement,
and self esteem of dalit Adolescent girls and plan a suitable intervention.

Objectives:
6. To understand the level of achievement motivation.
7. To analyze the subjective wellbeing.
8. To measure the self efficacy.
9. To know the level of academic achievement.
10. To understand the self esteem.

Hypotheses:
Based on the above objectives the following hypotheses were framed for the purpose of the
study:
•

The intervention will improve the achievement motivation

•

The intervention will improve the Subjective well-being
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•

The intervention will improve the Self efficacy

•

The intervention will improve the academic achievement

•

The intervention will improve the Self esteem

Design:
The study adopts One-group, pretest-posttest design.

Sample:
Purposive sampling was adopted for the selection of the sample. The pre-matric hostels of the
government of Karnataka come under the CDPO of the taluk. Permission for conducting the
study was obtained from the CDPO Officer of Belthangadi taluk and Pre-matric hostel,
Belthangadi was selected. Subsequently the warden of the hostel was contacted and later the
children who fulfilled the criteria of research were selected for the study. A sample of 44
adolescent students residing at government pre-matric hostel was selected.

TOOLS:
Tools

Developers

Year

Deomohan’s Achievement

Prof. Prathibha Deo and Dr.

1985

Motivation Scale

Asha Mohan

Self efficacy Scale

Sherer

1982

Self esteem scale

Dr. Rosenberg

1965

Subjective wellbeing scale

Nagpal and sell

1985
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Deo mohan Achievement Motivation Scale
Deo Mohan Achievement motivation Scale is a self rating questionnaire developed by Prof.
Prathibha Deo and Dr. Asha Mohan in the year 1985. It includes academic five factors, factors of
general field of interest and social interests. The scale consists of 50 items of which 13 are
negative and 37 are positive. For every statement, the possible responses are divided into five
categories which are: always, Frequently, Sometimes, rarely and never. The scale consists of
separate response sheets for the participants to mark their responses. The participants are asked
to read each statement of an item very carefully and put across under the category which in their
opinion, best describes their feelings about the statement.

Scoring:
Two stencil keys are to be used for scoring, one for positive items and one for negative items.
Positive items carry the weights of 4,3,2,1 and 0 for the categories of Always, Frequently,
Sometimes, Rarely and Never respectively. The negative items are to be scored 0,1,2,3 and 4 for
the same categories respectively as are given above. Separate keys for the positive and negative
items are provided.
The total score is the summation of all the positive and negative item scores. The minimum score
obtained can be a 0 (zero) and the maximum can be 200, other scores ranging in between these
limits.
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Norms
Scores

Interpretation

91-123

Low level of Achievement motivation

124-168

Average level of achievement motivation

169-above

High levels of achievement Motivation

Reliability:
Test-retest method was applied to find out the reliability coefficient of the scale. Test retest
reliability for male and female groups in 5 to 6 week interval was found to be 0.67 and 0.78
respectively, and test retest reliability for a mixed group in 4 week interval was found to be 0.69.

Validity:
The coeffifient of correlation between the scale and the projective test of achievement motivation
was observed to be 0.54 and 0.75 with Aberdeen Academic Motivation Inventory of Entwistle
(1968).

Rosenberg’s Self Esteem Scale
The Rosenberg’s Self Esteem Scale is a tool for assessing global self-esteem. It is the most
widely – used self-esteem measure in social science research. This scale was developed by Dr.
Rosenberg. Ten statements are included in the self – report measure that pertain to self – worth
and self – acceptance. A four- point scale ranging from “ strongly agree” to “strongly disagree”
is used as options.
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Psychologist and sociologists are common users of this instrument. Also the instrument is a vital
part of self- esteem measure in social science research and is mainly used with adolescents. RSE
exists in several languages- English, French and Norwegian. Ten statements are included in the
self-report measure that pertains to self-worth and self-acceptance.

Reliability and validity:
The Rosenberg Self-Esteem Scale presented high rating in reliability areas: internal consistency
was 0.77 minimum Coefficient of reproductibility was at least 0.90 (M. Rosenberg, 1965). A
varied selection of independent studies each using such sample as parents, men over 60, high
school students, civil servants – showed alpha coefficients ranging from 0.72 to 0.87 (all fairly
high). Test retest reliability for the 2 week interval was calculated at 0.85 the 7-month interval
was calculated at 0.63. the RES is connected with the coopersmith self- esteem inventory.

Scoring:
For item 1,3,4,7 and 10, if the response is strongly agree, then a score of 3 is given, if the
response is Agree then, a score of 2 is given, if the response is disagree then a score of 1 given
and a response of strongly disagree is given a score of 0.
Items with an asterisk (2,5,6,8 and 9) are reverse scored, that is strongly agree is given a score of
0, agree is given a score of 1, disagree is given a score od 2 and a response of strongly disagree is
given a score of 3.
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Sum of the scores for all the 10 items. The total score ranges from 1 to 30. Scores between 15
and 25 are considered to be within the normal range and scores below 15 suggest low selfesteem. The higher the score, the higher is the self-esteem.

Subjective wellbeing inventory
Subjective wellbeing inventory was Developed by Nagpal and Sell (1985). The questionnaire
consists of 40 items covering 11 areas of Subjective wellbeing inventory. They are:
1. General wellbeing positive (GWB+)
2. Expectation achievement congruence (EAC)
3. Confidence in coping (CC)
4. Transcendence (TT)
5. Family group concern (PGC)
6. Social Support (SS)
7. Primary group concern (PGC)
8. Inadequate mental mastery (IMM)
9. Perceived ill Health (PIH)
10. Deficiency in social contacts (DSC)
11. General wellbeing negative affect (GWB-)

Reliability:
Tests re-test reliability – original sample was re-tested after 18 months interval of original
administration. The contingency as a measure of association between the responses to the
same items at two occasions was worked out. It was found to be statistically significant
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below 0.002 levels. Since memory effects are extremely unlikely to have played a role after
such a long time, it proves not only a high re-test reliability of the inventory and its items but
also high stability over time of the feelings measures.

Scoring:
SWBI is scored by attributing the values 3,2 and 1 to the response categories of the positive
items and 1,2,and 3 to the negative items. The range of the total scores is 40 to 120 with the
cut-off scores of 81 for adult Indians. A lower score is indicative of the lack of feeling of
well-being.

Academic achievement:
Marks obtained in the different examinations would be taken as indicators of academic
achievement.

Self efficacy scale (Sherer et al., 1982)
This questionnaire is a Likert format 30 items scale which consists of series of statements
about an individual’s personal attitudes and traits. Each statement represents a commonly
held belief. The response format is a 5- point scale (1 = strongly disagree, 5 = strongly
agree). Sum of item score reflects general self-efficacy and social self-efficacy separately.
The higher the total score the more self efficacious is the respondent. The SES has been the
most widely used GSE (general Self Efficacy) and SSE (Social Self efficacy) measure. The
SES (Self Efficacy scale) was primarily developed for clinical and personality research. Later
it has also been used in organizational settings.
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Reliability and validity:
This scale has accepted levels of internal consistency, temporal stability and construct
validity. Cronbach’s alpha was 0.85 (p<.0001). the corrected item- total correlations (r = 0.25
to 0.66, p < .0001) supported convergent validity of the scale. Temporal stability in of testretest reliability was calculated on a separate sample of 138 students with r = .60 9p <.010

Scoring instructions:
Answers are converted to numbers (A= 1,B = 2, C = 3 D = 4 and E = 5). Items marked R
(3,6,7,8,11,12,14,18,20,22,24,26,29, and 30) are reversed in scoring. (A = 5, B = 4, C = 3, D
= 2 and E = 1). Items marked filler are not scored. Items marked GSE contribute to the
general self – Efficacy Subscale. These are summed to produce the General Self – efficacy
subscale score. Items marked SSE contribute to the Social Self–efficacy Subscale. These are
summed to produce the Social Self-Efficacy Subscale score. The General and Social Self –
Efficacy subscale scores are not summed to give an overall score.

Procedure:
The entire procedure consisted of 3 phases: Pre test, Intervention and Post test.
Phase I
Pre test: In the first phase, the researcher assessed the level of achievement motivation,
Subjective well-being, self efficacy, academic achievement, and self esteem of dalit
Adolescent girls.

48

Phase II
After the assessment the results were analyzed and interpreted based on the norms of each
questionnaire. It was found that on an average the group had low level of achievement
motivation, Wellbeing, self efficacy, academic achievement, and self esteem.
Hence the researcher felt the need to foster achievement motivation, Subjective well-being,
self efficacy, academic achievement, and self esteem. Therefore the intervention that targets
the positive development of the above variables was planed for about 10 months with the
specific objective for all the intervention programmers.

Following are the different interventions.
1. Effective time management: to develop a workable strategy for need to manage time
efficiently and balance work and personal needs.
2. Personal hygiene: to understand the consequences of poor hygiene can serve as
motivation for planning and accomplishing self respect.
3. Importance of nutrition during adolescent: for the development of physical as well as
mental abilities
4. Communication skill: Good communication skills help to reduce mistakes and
misunderstandings among people.
5. Career opportunities: helps to get success in professional life
6. Leadership training: The ability to influence others to accomplish desired goals
together.
7. Team building: Helps to understand to become get along and how to work more
efficiently
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8. Adolescent issues: To face the challenges
9. Physiological development during adolescent: To be aware of the changes.
10. Environmental awareness: It helps to live in harmony
11. Public speaking: To develop ability to recreate the thoughts of self or others through
vocal delivery.
12. Reading habit: Improves the knowledge.
13. Memory skills: to facilitate the academic achievement
14. Study habits: To explore students strengths and learning styles and relate them to school
tasks and courses.
15. How to face exam: It facilitates the students to achieve good in their academics.
16. Goal setting: It helps to organize our time and our resources so that we can make the
very most of our life. To have a road map in our life
17. Importance of Yoga and training in Asthangha yoga: To improve the quality of life
18. Group Dynamics: It can be understand in terms of the internal nature of groups, their
information, structure and process, the way they affect individual members, other groups,
and the organization .
19. Life skills: To enhance the abilities of students for adoptive and positive behavior that
enable them to deal effectively with the demonds of everyday life.
20. Interpersonal skills: it helps to enjoy better relationship with others.
21. Dental hygiene: To develop a strong sense of dental care among students
22. Women Empowerment: To make understand the importance of gender equality
23. Self Esteem: To understand ourself better
24. Importance of English: For the better academic achievement
25. Civic Sense: To create awarness and importance about Civic Mannerse
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26. Important of Hobbies To encouraging student participation in recreational activities,
thus providing an opportunity for networking, team-building and personality
development.
27. Importance of Art: To express them self
28. Assertive training: To help participants acquire the skills basic to effective and responsible

assertion
29. Self Defence Technique: To protect our self

Phase III
Post test: In the last phase, the researcher assessed the level of achievement motivation,
Subjective well-being, self efficacy, academic achievement, and self esteem of dalit
Adolescent girls after the intervention.

Statistical Analysis:
Correlated t statistical techniques is used for analysis of data with SPSS 14.
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Some photos of interventions which are conducted to prematric hostel students of Belthangadi

Prof. Alphonsamma discussing on Importance of nutrition during adolescent

Mrs. Chitra talking on Group Dynamics
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Dr. Shashidhar Dogre demonstrated Dental hygine

Dr. Kavyashree spoke on Psychosocial issues of adolescents
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Mrs. Manasa discussed with participants regarding exam preparation

Dr. Shalip Kumari oriented the participants regarding Women Empowerment
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Mr. Sudheer K.V Presented on Leadership Training

Prof. Krishnamurthy trained the participants on Life Skill issues

55

Ms. Mythili spoke on Goal Setting

SWOT analysis Class
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RESULT AND DISCUSSION

The results of the study are discussed in the following order:-

•

Effect of intervention on achievement motivation

•

Effect of intervention on subjective well-being

•

Effect of intervention on self efficacy

•

Effect of intervention on academic achievement

•

Effect of intervention on self esteem

I. Effect of intervention on achievement motivation
Table 1: t for Correlated means on Achievement Motivation
Variable
Achievement
Motivation

124
122
120
118
116
114
112
110
108
106
104
102

Preintervention
M 110.03
S.D 30.413

Postintervention
M 122.43
S.D 24.574

df

t

P value

43

7.236

0.001

122.43

110.03

Pre Internvention

Post Intervention

Figure 1: mean score on Achievement Motivation
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On the Achievement Motivation the obtained t is 7.236, which is significant beyond 0.001 level.
Post intervention is higher than pre intervention mean showing that Achievement motivation of
the participants have improved significantly subsequent to the intervention. Hence we accept the
alternative hypothesis that intervention will improve the Achievement Motivation of the
participants.

II.

Effect of intervention on Subjective well-being

Table 2 t for Correlated means on Subjective well-being
Variable
SWB

Preintervention
M 78.93
S.D 11.111

Postintervention
M 92.20
S.D 8.598

95

df

t

P value

43

5.714

0.001

92.2

90
85
80

78.93

75
70
Pre Intervention

Post Intervention

Figure 2: Mean value of Subjective well-being
On the Subjective Well-being the obtained t is 5.714, which is significant beyond 0.001 level.
Post intervention is higher than pre intervention mean showing Subjective well-being of the
participants have improved significantly subsequent to the intervention. Hence we accept the
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alternative hypothesis that intervention will improve the Subjective well-being of the
participants.

III.

Effect of intervention on Subjective well-being

Table 3 t for Correlated means on Self Efficacy
Variable
Self Efficacy

Preintervention
M 48.69
S.D 35.552

Postintervention
M 52.66
S.D 38.344

df

t

P value

43

2.396

0.021

52.66

53
52
51
50
49

48.69

48
47
46
Pre Intervention

Post Intervention

Figure 3: Mean value of Self Efficacy

On the Self efficacy the obtained t is 2.396, which is significant beyond 0.021 level. Post
intervention is higher than pre intervention mean showing Self Efficacy of the participants have
improved significantly subsequent to the intervention. Hence we accept the alternative
hypothesis that intervention will improve the Self Efficacy of the participants.

60

IV.

Effect of intervention on Academic Achievement
Table 3 t for Correlated means on Academic Achievement

Variable
Academic
Achievement

Preintervention
M 44.73
S.D 11.057

56
54
52
50
48
46
44
42
40

Postintervention
M 53.60
S.D 11.711

df

t

P value

43

7.786

0.001

53.6

44.73

Pre Intervention

Post Intervention

Figure 3: Mean value of Academic Achievement

On the Academic achievement the obtained t is 7.786, which is significant beyond 0.001 level.
Post intervention is higher than pre intervention mean showing Academic performance of the
participants have improved significantly subsequent to the intervention. Hence we accept the
alternative hypothesis that intervention will improve the Self Efficacy of the participants.
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V.

Effect of intervention on Self Esteem
Table 2 t for Correlated means on Self Esteem

Variable
Self Esteem

Preintervention
M 51.94
S.D 36.322

Postintervention
M 48.69
S.D 34.561

df

t

P value

43

3.361

0.002

53
52

51.94

51
50
48.69

49
48
47
Pre Intervention

Post Intervention

Figure 5: Mean value of Self Esteem

On the Self Esteem the obtained t is 3.361, which is significant beyond 0.002 level. Pre
intervention is higher than post intervention mean showing Self Esteem of the participants have
not improved significantly subsequent to the intervention. Hence we reject the alternative
hypothesis that intervention will improve the Self Esteem of the participants.
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SUMMARY AND CONCLUSION

The present study was undertaken mainly to identify a set of different intervention to improve
significant the level of achievement motivation, subjective well-being, self efficacy, academic
achievement, and self esteem of Dalit girl students. For this purpose, adolescent girl students
from rural background, from SC and ST families and hailing from poor Socioeconomic
background were selected. They were assessed on achievement motivation, subjective wellbeing, self efficacy, academic achievement, and self esteem before and after intervention.
Interventions like

effective time management, communication skill, career opportunities,

leadership training, team building, goal setting, interpersonal skills, adolescent psychosocial
issues, physiological development during adolescent, importance of nutrition during adolescence,
dental hygiene, personal hygiene, public speaking, reading habit ,memory skills, study habits,
how to face exam, Yoga and training, women empowerment, group dynamics, life Skill, self
Esteem, English training, civic Sense, assertive training, and self defence technique for a period
of 10 months.

Obtained results show that:
•

On achievement motivation the participants show significant improvement

•

On subjective well-being the participants show significant improvement

•

On self efficacy the participants show significant improvement

•

On Academic achievement the participants show significant improvement

•

On self esteem the participants do not show any significant improvement
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Overall it can be concluded that the duration if the intervention as well as the different types of
intervention helped the participants to improve their level of achievement motivation, subjective
well-being, self efficacy, academic achievement. But not adequate enough to increase esteem
level of the participants it may be because of social structure, economic condition, as girls are in
adolescent age so their focus is on apperence, school medium etc.

Limitations of the present research:
•

Not involved parents of the participants for their overall development

•

The impact of the school environment and teacher attitude towards the students was not
taken into consideration

•

Training was provided only in group, probably working one on one with the participants
might have brought about greater change

•

The study can be compared more scientifically if the reseach included the control group
of participants

Suggestions for future Research:
Further research could be done in this area by taking very small sample like experimental group
and control group and would be to work one on one with their parents and teachers involvement,
which is likely to be much more effective in bringing about a significant change
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¸ÀªÀÄäw £ÀªÀÄÆ£É (Consent Form)

“zÀ°vÀ «zÁåyð¤AiÀÄgÀ°è ¸ÁzsÀ£Á ¥ÉæÃgÀuÉ, DvÀä±ÀQÛ, ±ÉÊPÀëtÂPÀ ¸ÁzsÀ£É,. ªÀåQÛ ¤µÉ× PÉëÃªÀÄ ªÀÄvÀÄÛ DvÀä
¥ÀæwµÉ×” JA§ ºÉ¸Àj£À F ¸ÀA±ÉÆÃzsÀ£ÉAiÀÄ£ÀÄß ²æÃ zsÀ. ªÀÄA. PÁ¯ÉÃdÄ, GfgÉè £ÀqÉAiÀÄ¯ÁUÀÄwÛzÉ. F
¸ÀA±ÉÆÃzsÀ£ÉAiÀÄ°è

¨sÁUÀªÀ»¸ÀÄªÀÅzÀÄ

ºÉaÑ¹PÉÆ¼ÀÄîªÀ°è

¸ÀºÁAiÀÄPÀªÁUÀ§ºÀÄzÀÄ.

§»gÀAUÀ¥Àr¸À¯ÁUÀÄªÀÅ¢®è

CªÀÅUÀ¼À£ÄÀ ß

¤ªÀÄä

±ÉÊPÀëtÂPÀ
¤ªÀÄä

¸ÁzsÀ£É

UÀÄgÀÄvÀÄ

ªÀÄvÀÄÛ
ªÀÄvÀÄÛ

UÉÆÃ¥ÀåªÁVqÀ¯ÁUÀÄvÀÛzÉ.

ªÀåQÛ

¤µÉ×

PÉëÃªÀÄªÀ£ÀÄß

GvÀÛgÀUÀ¼À£ÀÄß

AiÀiÁjUÀÆ

¤ÃªÀÅ

F

¸ÀA±ÉÆÃzsÀ£É¬ÄAzÀ

AiÀiÁªÀÅzÉÃ ¸ÀAzÀ¨sÀðzÀ°è «ªÀÄÄRgÁUÀ§ºÀÄzÀÄ.

¸ÀA±ÉÆÃzsÀPÀgÀ ¸À»
ªÀAzÀ£Á eÉÊ£ï
G¥À£Áå¸ÀPÀgÀÄ, ªÀÄ£ÀB±Á¸ÀÛç «¨sÁUÀ
²æÃ zsÀ. ªÀÄA. PÁ¯ÉÃdÄ, GfgÉ

F ¸ÀA±ÉÆÃzsÀ£ÉAiÀÄ ¸ÀégÀÆ¥À ªÀÄvÀÄÛ ±ÀgÀvÄÀ ÛUÀ¼À£ÄÀ ß £À£ÀUÉ «ªÀj¸À¯ÁVzÉ. £Á£ÀÄ F ¸ÀA±ÉÆÃzsÀ£ÉAiÀÄ°è
¨sÁUÀªÀ»¸À®Ä EaÒ¸ÀÄvÉÛÃ£É.

¸ÀA±ÉÆÃzsÀ£ÉAiÀÄ°è ¨sÁUÀªÀ»¹zÀªÀgÀ ¸À»
¢£ÁAPÀ:
¸ÀÜ¼À:
zÀÆgÀªÁtÂ ¸ÀASÉå:
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DEMOGRAPHIC DATA SHEET

1. Name:
2. Age:
3. Sex:
4. Place:
5. Date of Birth:
6. Education:
7. School:
8. How many years in hostel:
9. Type of family: a) Joint family b) Nuclear family
10. Father’s education:
11. Mother’s education:
12. Father’s occupation:
13. Mother’s occupation:
14. No. of members in the family:
15. No. of siblings: a) Elder Brother(s):
c) Younger Brother(s):

b) Elder Sister(s):
d) Younger Sister(s):

16. Parents habits: Smoking: a) Yes b) No
Alcohol: a) Yes b) No
Gutka:

a) Yes b) No

17. Hobbies:
18. Interests:
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Deo-Mohan Achievement Motivation (n-Ach) Scale

Name:

1.

£Á£ÀÄ PÉ®ªÀÅ ¢£ÀUÀ¼ÀªÀgÉUÉ vÀgÀUÀwUÀ½UÉ UÉÊgÀÄ ºÁdgÁUÀ¨ÉÃPÁV §AzÀgÉ £Á£ÀÄ CvÀåAvÀ RÄ¶AiÀiÁVgÀÄvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

2.

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

e.

AiÀiÁªÁUÀ®Æ E®è

d. C¥ÀgÀÆ¥ÀPÉÌ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

£Á£ÀÄ £À£ÀVµÀÖzÀ PÉëÃvÀæzÀ°è «±ÉÃµÀ ¥Àjtw ¸Á¢ü¸À¨ÉÃPÉAzÀÄ ªÀÄvÀÄÛ G£ÀßvÀ ¸ÁÜ£ÀPÉÌÃgÀ¨ÉÃPÉAzÀÄ §AiÀÄ¸ÀÄvÉÛ£É.
a. AiÀiÁªÁUÀ®Æ

8.

b. DUÁUÉ

£À£ÀUÉ £Á£ÉÃ UÀÄjUÀ¼À¤ßlÄÖPÉÆªÀÄqÀÄ CªÀÅUÀ¼À£ÀÄß ¸Á¢ü¸À®Ä £Á£ÀÄ vÀÄA¨Á ¥ÀæAiÀÄwß¸ÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

7.

AiÀiÁªÁUÀ®Æ E®è

¥ÀoÀå ¥ÀÄ¸ÀÛPÀUÀ¼À£ÀÄß UÀtÂ¸ÀzÉ, £À£ÀßzÉÃ ªÉÊAiÀÄQÛPÀ UÀæAxÁ®AiÀÄªÀ£ÀÄß ºÉÆAzÀ®Ä £Á£ÀÄ EµÀÖ¥ÀqÀÄvÉÛ£É.
a. AiÀiÁªÁUÀ®Æ

6.

e.

eÁÕ£ÀzÀ C¥ÀjavÀ ªÀ®AiÀÄUÀ¼À£ÀÄß PÀAqÀÄ »rAiÀÄ®Ä £Á£ÀÄ vÀÄA¨Á NzÀÄªÀÅzÀ£ÀÄß EµÀÖ¥ÀqÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

5.

d. C¥ÀgÀÆ¥ÀPÉÌ

£Á£ÀÄ vÀgÀUÀwUÉ vÀqÀªÁV ºÉÆzÀgÉ £Á£ÀÄ CzÀgÀ §UÉÎAiÉÄÃ ºÉZÀÄÑ UÀªÀÄ£À PÉÆqÀÄvÉÛ£É
a. AiÀiÁªÁUÀ®Æ

4.

c. PÉ®ªÉÇªÉÄä

£Á£ÀÄ vÀgÀUÀwAiÀÄ°è£À PÁAiÀÄðUÀ½UÉ ¸ÀA¥ÀÆtð UÀªÀÄ£À ºÀj¸ÀÄvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

3.

b. DUÁUÉ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

ºÉÆ¸À ªÀ¸ÀÄÛUÀ¼À£ÀÄß ¸ÀÈ¶×¹ ¥ÀæAiÉÆÃUÀUÀ¼À£ÀÄß ªÀiÁr d£ÀgÀ£ÀÄß ZÀQvÀUÉÆ½¸ÀÄªÀÅzÀ£ÀÄß £Á£ÀÄ EµÀÖ¥ÀqÀÄvÉÛÃ£É
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a. AiÀiÁªÁUÀ®Æ
9.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

£Á£ÀÄ AiÀiÁªÀ PÁAiÀÄðªÀ£ÀÄß PÉÊUÉwÛPÉÆAqÀgÀÆ CzÀgÀ°è «d¬ÄAiÀiÁUÀ¨ÉÃPÉAzÀÄ UÀAmÉUÀ¼À PÁ® ¥Àj±ÀæªÄÀ ¢AzÀ PÉ®¸À
ªÀiÁqÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

10.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

ªÀÄÄA¢£À ªÁgÀ«gÀÄªÀ ¥ÀjÃPÉëUÉ ¹zÀÞvÉ ªÀiÁrPÉÆ¼ÀÄîªÅÀ zÀQÌAvÀ OvÀ£ÀPÀÆlªÉÇAzÀPÉÌ ºÉÆÃUÀÄªÀÅzÀ£ÀÄß £Á£ÀÄ EµÀÖ¥ÀqÄÀ vÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

15.

AiÀiÁªÁUÀ®Æ E®è

¥ÀjÃPÉëAiÀÄ°è MAzÉgÀqÀÄ ¥Àæ±ÉßUÀ¼ÀÄ ¥ÀoÀåPÀæªÀÄzÀ ºÉÆgÀvÁVzÀÝgÉ £Á£ÀÄ zsÉÊAiÀÄðUÉqÀÄvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

14.

e.

MAzÀÄ PÉ®¸ÀªÀ£ÀÄß CzsÀð ªÀiÁr ©lÄÖ ºÉÆ¸ÀzÉÆAzÀ£ÀÄß ¥ÀæAiÀÄwß¸À®Ä £Á£ÀÄ ¹zÀÞ
a. AiÀiÁªÁUÀ®Æ

13.

d. C¥ÀgÀÆ¥ÀPÉÌ

J¯Áè ±ÉÊPÀëtÂPÀ ¸ÀàzsÉðUÀ¼À®Æè CvÀÄåvÀÛªÀÄ ¥sÀ°vÁA±À ¥ÀqÉAiÀÄ¨ÉÃPÉAzÀÄ £Á£ÀÄ §AiÀÄ¸ÀÄvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

12.

c. PÉ®ªÉÇªÉÄä

EvÀgÉ d£ÀgÀÄ ¥ÀjºÀj¸À¯ÁUÀzÉ ¸ÉÆÃwgÀÄªÀAvÀºÀ ¸ÀªÀÄ¸Éå, MUÀlÄUÀ½UÉ ¥ÀjºÁgÀ PÀAqÀÄ»rAiÀÄ¨ÉÃPÉ£ÀÄßªÀ ¥ÀæªÀÈwÛ £À£ÀVzÉ.
a. AiÀiÁªÁUÀ®Æ

11.

b. DUÁUÉ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

PÀrªÉÄ CA±ÀUÀ¼À£ÀÄß ¥ÀqÉzÀÄPÉÆAqÁUÀ £Á£ÀÄ vÀÄA¨Á ¤gÁ±ÉUÉÆ¼ÀÄîvÉÛÃ£É ªÀÄvÀÄÛ ªÀÄÄA¢£À ¥ÀjÃPÉëAiÀÄ°è ZÉ£ÁßV §gÉAiÀÄ®Ä
vÀÄA¨Á ¥Àj±ÀæªÀÄ ¥ÀqÀ¨ÉÃPÉªÀÄzÀÄ ¤zsÀðj¸ÀÄvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

16.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

e.

AiÀiÁªÁUÀ®Æ E®è

£À£Àß ¥ÁoÀUÀ¼ÀÄ CxÀð¥ÀÆtðªÁVAiÀÄÆ D¸ÀQÛPÀgÀªÁVAiÀÄÆ EªÉ JAzÀÄ £À£ÀUÀ¤¸ÀÄvÀÛzÉ.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ
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17.

CzsÀåAiÀÄ£À ªÀiÁqÀÄªÁUÀ £À£Àß ªÀÄ£À¸ÀÄì ¥ÁoÀ¢AzÀ ºÉÆgÀUÉ «ºÀj¹ £Á£ÀÄ PÀ®à£ÉUÀ¼À£ÀÄß PÀ¼ÉzÀÄºÉÆÃUÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

18.

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

vÀgÀUÀwUÀ½UÉ ºÁdgÁUÀÄªÀÅzÀQÌAvÀ PÁåAnÃ¤£À°è PÀÄ½vÀÄ UÁ½¸À¢Ý ºÀ©â¸ÀÄªÀÅzÀÄ GvÀÛªÀÄªÉAzÀÄ £À£ÀUÀ¤¸ÀÄvÀÛzÉ.
a. AiÀiÁªÁUÀ®Æ

19.

b. DUÁUÉ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

CzsÁå¥ÀPÀgÀÄ ¥ÁoÀ ªÀiÁqÀÄwÛgÀÄªÁUÀ vÀgÀUÀwAiÀÄ°è PÀxÉ-PÁzÀA§jUÀ¼À£ÀÄß NzÀ®Ä CxÀªÁ ªÀåAUÀåavÀæ §gÉAiÀÄ®Ä £À£ÀVµÀÖ
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

20. ±Á¯É/PÁ¯ÉdÄ £À£Àß£ÀÄß ¥ÀzÉÃ ¥ÀzÉÃ PÁqÀÄvÀÛzÉ. £À£ÀUÉ ¹PÀÄÌªÀ ªÉÆzÀ¯ÉÃ CªÀPÁ±ÀzÀ°èAiÉÄÃ £Á¤zÀ£ÀÄß ©lÄÖºÆ
É ÃUÀ®Ä
§AiÀÄ¸ÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ
21.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

PÉ®ªÉÇAzÀÄ G¥À£Áå¸ÀUÀ½UÉ ±Á¯É/PÁ¯ÉÃf£À°è vÀÄA¨Á ºÉÆvÁÛzÀ £ÀAvÀgÀªÀÅ EgÀ¨ÉÃPÉAzÀgÉ CzÀÄ £À£ßÀ £ÀÄß ¹nÖUÉÃ½¸ÀÄvÀÛzÉ
a. AiÀiÁªÁUÀ®Æ
b. DUÁUÉ
c. PÉ®ªÉÇªÉÄä
d. C¥ÀgÀÆ¥ÀPÉÌ
e. AiÀiÁªÁUÀ®Æ E®è

22. PÁ¯ÉÃdÄ/«±Àé«zÁå¤®AiÀÄPÉÌ ºÉÆÃUÀ®Ä £Á£ÀÄ EµÀÖ¥ÀqÀÄvÉÛÃ£É. KPÉAzÀgÉ C°è fÃªÀ£ÀzÀ°è ªÉÆÃdÄªÀiÁqÀ®Ä zsÁgÁ¼À
CªÀPÁ±ÀUÀ¼ÀÄ ¹UÀÄvÀÛªÉ.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

e.

AiÀiÁªÁUÀ®Æ E®è

23. CzsÀåAiÀÄ£À, QæÃqÉ ªÀÄvÀÄÛ EvÀgÀ ZÀlÄªÀnPÉUÀ¼ÀÄ MnÖUÉ ¸ÁUÀ§ºÀÄzÉAzÀ £À£ÀUÀ¤¸ÀÄvÀÛzÉ.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

24. £À£Àß ¥Àæ¸ÀÄÛvÀ ªÁå¸ÀAUÀ £À£Àß ªÀÄÄA¢£À fÃªÀ£ÀªÀ£ÀÄß AiÀÄ±À¹éAiÀÄ£ÁßV ªÀiÁqÀÄvÀÛzÉAzÀÄ £Á£ÀÄ M¦àPÉÆ¼ÀÄîvÛÉÃ£É
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

25. £À£Àß DAiÉÄÌAiÀÄ PÉëÃvÀæzÀ°è £À£ÀUÉ ¸Àà¢üð¸À®Ä CªÀPÁ±À ¹UÀ¢zÀÝgÉ £Á£ÀÄ vÀÄA¨Á ºÀvÁ±À¨sÁªÀPÉÆÌ¼ÀUÁUÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

76

26. £Á£ÀÄ vÀgÀUÀwAiÀÄ°è ¤AiÀÄ«ÄvÀªÁV n¥ÀàtÂUÀ¼À£ÀÄß §gÉzÀÄPÉÆ¼ÀÄîvÉÛÃ£É. ªÀÄvÀÄÛ £À£ÀUÉ PÉÆnÖgÀÄªÀ PÁAiÀÄðUÀ¼À£ÄÀ ß
¥ÀÆtðUÉÆ½¸ÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

27. £Á£ÀÄ ¥Àæw «µÀAiÀÄzÀ ¥Àæw ¥ÀjÃPÉëAiÀÄ°èAiÀÄÆ GvÀÛªÀÄ CA±ÀUÀ¼À£ÀÄß ¥ÀqÉAiÀÄ®Ä ¥ÀæAiÀÄw¸À¨ÉÃPÉAzÀÄ ªÀµÀð«rÃ UÀªÄÀ £À«lÄÖ
NzÀ®Ä AiÉÆÃd£É ºÁQPÉÆ¼ÀÄîvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

28. ªÉÆzÀ®Ä PÉ®¸À £ÀAvÀgÀ Dl JA§ÄzÀgÀ°è £À£ÀUÉ £ÀA©PÉ¬ÄzÉ
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

29. ªÀÄgÀÄ¢£ÀzÀ vÀgÀUÀwAiÀÄ°è£À PÁAiÀÄðUÀ½UÉ ªÀÄ£ÉAiÀÄ°è £Á£ÀÄ §ºÀ¼ÀµÀÄÖ ¹zÀÞvÉ ªÀiÁrPÉÆ¼ÀÄîvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

30. £Á£ÀÄ ¥ÀÄ¸ÀÛPÀUÀ¼À°è£À PÉÆÃµÀÖPÀ ªÀÄvÀÄÛ £ÀPÉëUÀ¼À£ÀÄß ªÀÄÄAzÉ N¢zÀgÁ¬ÄvÉAzÀÄ ªÀÄÄAzÀÆqÀzÉ CªÀÅUÀ¼À ¥Àæw ªÀiÁ»wAiÀÄ
§UÉUÀÆ ¥Àæ²ß¸À®Ä EµÀÖ¥ÀqÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ
31.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

£À£Àß CzsÁå¥ÀPÀgÀÄ CªÀgÀ PÁAiÀÄðzÀ°è ¸ÀªÀÄxÀðgÉAzÀÄ £À£ÀUÀ¤¸ÀÄvÀÛzÉ.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

32. vÀgÀUÀwAiÀÄ°è zÁAzsÀ¯É ¸ÀÈ¶×¹ G¥ÁzsÁåAiÀÄgÀ£ÀÄß ¹nÖUÉÃ½¸ÀÄªÀÅzÀ£ÀÄß £Á£ÀÄ EµÀÖ¥ÀqÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ
33.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

£Á£ÀÄ £À£Àß CzsÁå¥ÀPÀgÀ£ÀÄß £À£Àß PÉ®¸À¢AzÀ ªÉÄaÑ¸À®Ä ¥ÀæAiÀÄwß¸ÀÄvÉÛÃ£É ºÉÆgÀvÀÄ ªÀÄÄR¸ÀÄÛw ªÀiÁqÀÄªÀÅzÀjAzÀ®è
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

34. £À£Àß ¸ÉßÃ»vÀgÀÄ £À£Àß£ÀÄß zÀqÀØ£ÉAzÀÆ, ªÉÄÊUÀ¼Àî£ÉAzÀÆ AiÉÆÃa¸ÀÄvÁÛgÉ
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a. AiÀiÁªÁUÀ®Æ
35.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

£À£Àß CzsÁå¥ÀPÀgÀÄ £À£Àß£ÀÄß M§â ¥ÁæªÀiÁtÂPÀ ªÀÄvÀÄÛ ¥Àj±ÀæªÀÄ ¥ÀqÀÄªÀ «zÁåyð JAzÀÄ AiÉÆÃa¸ÀÄvÁÛgÉA§ÄzÀÄ ¸ÀvåÀ
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

36. EvÀgÀgÀÄ (¥ÉÆÃµÀPÀgÀÄ, CzsÁå¥ÀPÀgÀÄ ªÀÄvÀÄÛ UÉ¼ÉAiÀÄgÀÄ) £À£Àß£ÀÄß nÃQ¹zÀgÉ £Á£ÀÄ £ÉÆAzÀÄPÉÆ¼ÀÄîvÉÛÃ£É ªÀÄvÀÄÛ £À£ßÀ
zË§ð®åUÀ¼À£ÀÄß w¢ÝPÉÆ¼Àî®Ä ¥ÀæAiÀÄwß¸ÀÄvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ
37.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

£À£Àß ¥ÉÆÃµÀPÀgÀÄ fÃªÀ£ÀªÀ£ÀÄß vÀÄA¨Á ºÀUÀÄgÀªÁV vÉUÉzÀÄPÉÆ¼Àî¨ÉÃPÉAzÀÄ CzsÀåAiÀÄ£À CxÀªÁ ªÀÄÄªÀÄ¢£À fÃªÀ£ÀzÀ §UÉÎ
ºÉZÀÄÑ AiÉÆÃa¸À¨ÁgÀzÉAzÀÄ G¥ÀzÉÃ²¸ÀÄvÁÛgÉ
a. AiÀiÁªÁUÀ®Æ

38.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

JµÉÖÃ nÃPÉUÀ¼À£ÉßzÀÄj¸ÀzÀgÀÆ ¸ÀºÀ £À£Àß zsÉåÃAiÀÄUÀ¼À£ÀÄß £Á£ÀÄ ªÀÄÄAzÀÄªÀgÉ¹PÉÆAqÀÄ ºÉÆÃUÀ®Ä EaÒ¸ÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

e.

AiÀiÁªÁUÀ®Æ E®è

39. fÃªÀ£À MAzÀÄ ¸ÀªÁ®Ä JAzÀÄ AiÉÆÃa¸ÀÄvÉÛ£É
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

40. UÀÄA¦£À/ vÀgÀUÀwAiÀÄ/ ¸ÀAWÀzÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß ¸ÀAWÀn¸ÀÄªÀÅzÀgÀ°è £À£ÀUÉ D¸ÀQÛ EzÉ
a. AiÀiÁªÁUÀ®Æ
41.

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

£À£Àß DAiÉÄÌAiÀÄ PÉëÃvÀæzÀ°è CvÀÄå£ÀßvÀ ¸ÁÜ£ÀzÀ°ègÀÄªÀ ªÀåQÛAiÉÆqÀ£É ¸ÀAAiÉÆÃf¸À®Ä £Á£ÀÄ ¥ÀæAiÀÄwß¸ÀÄvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

e.

AiÀiÁªÁUÀ®Æ E®è

42. £À£Àß ©qÀÄ«£À ¸ÀªÀÄAiÀÄzÀ°è PÉ®ªÀÅ ¸ÁºÀ¸ÀUÀ½gÀ¨ÉÃPÉAzÀÄ £Á£ÀÄ §AiÀÄ¸ÀÄvÉÛÃ£É
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

43. ±À¸ÀÛç aQvÉì ªÀiÁqÀÄwÛgÀÄªÀÅzÀ£ÀÄß £ÉÆqÀ®Ä £Á£ÀÄ EµÀÖ¥ÀqÀÄvÉÛÃ£É
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a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

e.

AiÀiÁªÁUÀ®Æ E®è

e.

AiÀiÁªÁUÀ®Æ E®è

44. £ÁlPÀUÀ¼À°è ¸Àà¢üð¸ÀÄªÀÅzÀÄ £À£ÀVµÀÖ
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

45. £ÀÈvÀå-¸ÀAVÃvÀUÀ¼ÀÄ «zÁåyðUÀ½UÉ GvÀÛªÀÄ ºÀªÁå¸ÀUÀ¼ÉªÀÄzÀÄ £À£ÀUÀ¤¸ÀÄvÀÛzÉ
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

46. Dl/ QæÃqÉUÀ¼À°è ZÁA¦AiÀÄ£ï DUÀ¨ÉÃPÉAzÀÄ £À£ÀUÉ §®ªÁzÀ D¸É EzÉ.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

47. £À£Àß vÀAqÀªÀ£ÀÄß EvÀgÀ gÁdå, zÉÃ¸ÀUÀ¼À°è ¥Àæw¤¢ü¸À®Ä £Á£ÀÄ £À£Àß ±Á¯É/PÁ¯ÉÃf£À QæÃqÀ vÀAqÀPÉÌ ¸ÉÃgÀ®Ä ¥ÀæAiÀÄwß¹zÉÝ£É.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

e.

AiÀiÁªÁUÀ®Æ E®è

48. QæÃqÉAiÀÄ ªÀÄÄAzÁ¼ÀvÀé, £ÁAiÀÄPÀvÀé ªÀÄvÀÄÛ ²¸ÀÄÛUÀ¼À£ÀÄß ¨É¼É¸ÀÄvÀÛzÉAzÀÄ £Á£ÀÄ £ÀA§ÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

49. ¨ÉlÖ ºÀvÀÄÛªÀÅzÀÄ, ªÀÄvÀÄÛ ¥ÀªÀðvÁgÉÆÃºÀt ªÀiÁqÀÄªÀÅzÀÄ £Á£ÀÄ vÉUÉzÀÄPÉÆ¼Àî®Ä EaÒ¸ÀÄªÀ ¸ÁéUÀvÁºÀð ¸ÀªÁ®ÄUÀ¼ÄÀ
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è

50. £Á£ÀÄ gÀeÁ¢£ÀzÀ°è eÁ¹Û K£ÀÆ PÉ®¸À«®èzÉ ªÀÄ£ÉAiÀÄ°è PÀÄ½wgÀÄªÀUÀÄzÀQÌAvÀ ¸ÉÊPÀ®Ä ºÉÆqÉAiÀÄÄªÀÅzÀÄ, FdÄªÀÅzÀÄ,
zÉÆÃtÂ £ÀqÉ¸ÀÄªÀÅzÀ£ÀÄß EµÀÖ¥ÀqÀÄvÉÛÃ£É.
a. AiÀiÁªÁUÀ®Æ

b. DUÁUÉ

c. PÉ®ªÉÇªÉÄä

d. C¥ÀgÀÆ¥ÀPÉÌ

e.

AiÀiÁªÁUÀ®Æ E®è
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Self Esteem Scale
¸ÀÆZÀ£ÉUÀ¼ÀÄ
¤ªÀÄä PÀÄjvÀÄ ¤ªÀÄVgÀÄªÀ ¸ÁªÀiÁ£Àå ¨sÁªÀ£ÉUÀ¼À£ÀÄß PÀÄjvÁVgÀÄªÀ ºÉÃ½PÉUÀ¼À MAzÀÄ ¥ÀnÖAiÀÄ£ÀÄß PÉ¼ÀUÉ
¤ÃqÀ¯ÁVzÉ. ¤ÃªÀÅ CzÀ£ÀÄß §®ªÁV M¥ÀÄàªÅÀ zÁzÀgÉ ©. M. ¸ÀÄvÀÛ ªÀÈvÀÛ J¼É¬Äj, §jÃ M¥ÀÄàªÀÅzÁzÀgÉ
‘M’ ¸ÀÄvÀÛ ªÀÈvÀÛ J¼É¬Äj, §jÃ ¤gÁPÀj¸ÀÄ«zÁzÀgÉ ‘¤’AiÀÄ ¸ÀÄvÀÛ ªÀÈvÀÛ J¼É¬Äj, §®ªÁV
¤gÁPÀj¸ÀÄªÀÅzÁzÀgÉ ‘§.¤.’AiÀÄ ¸ÀÄvÀÛ ªÀÈvÀÛ J¼É¬Äj.

¥Àæ±Éß
ºÉÃ½PÉ
¸ÀASÉå
1.
MmÁÖgÉAiÀiÁV £À£Àß §UÉÎ £À£ÀUÉ vÀÈ¦Û¬ÄzÉ

GvÀÛgÀUÀ¼ÀÄ
§. M.-M-¤-§.¤

2.

PÉ®ªÉÇªÉÄä £Á£ÀÄ AiÀiÁªÀÅzÀPÆ
À Ì ¸À®èzÀªÀ£ÄÀ JAzÀÄ £Á£ÀÄ ¨sÁ«¸ÀÄvÉÛÃ£É

§. M.-M-¤-§.¤

3.

£À£Àß°è ¨ÉÃPÁzÀµÀÄÖ M¼ÉîAiÀÄ UÀÄtUÀ½ªÉ JAzÀÄ £Á£ÀÄ ¨sÁ«¸ÀÄvÉÛÃ£É

§. M.-M-¤-§.¤

4.

EvÀgÀgÀµÉÖÃ ¸ÀªÀÄxÀðªÁV £Á£ÀÄ J¯Áè PÁAiÀÄðUÀ¼À£ÀÄß ªÀiÁqÀ§¯Éè

§. M.-M-¤-§.¤

5.

C©üªÀiÁ£À ¥ÀlÄÖPÉÆ¼Àî®Ä £À£ßÀ °è ºÉZÑÉÃ£ÀÆ E®è JAzÀÄ £Á£ÀÄ
¨sÁ«¸ÀÄvÉÛÃ£É

§. M.-M-¤-§.¤

6.

PÉ®ªÉÇªÉÄä £Á£ÀÄ RArvÀªÁVAiÀÄÆ ¤µÀÖçAiÉÆÃdPÀ£ÉAzÀÄ C¤¸ÀÄvÀÛzÉ

§. M.-M-¤-§.¤

7.

PÀ¤µÀÖ ¥ÀPÀë EvÀgÀgÉÆA¢UÉ ¸ÀªiÀ Á£ÀªÁV £ÉÆÃrzÁUÀ¯ÁzÀgÀÆ £Á£ÀÄ
AiÉÆÃUÀå ªÀåQÛAiÉÄAzÀÄ £À£ÀUÉ C¤¸ÀÄvÀÛzÉ

§. M.-M-¤-§.¤

8.

£À£ÀUÉ £À£Àß §UÉÎ E£ÀÆß ºÉZÄÀ Ñ UËgÀªÀ«gÀ¨ÉÃQvÀÄÛ JAzÀÄ £Á£ÀÄ
D²¸ÀÄvÉÛÃ£É

§. M.-M-¤-§.¤

9.

MmÁÖgÉAiÀiÁV £Á£ÉÆAzÀÄ ªÉÊ¥sÀ®åªÉAzÉÃ £À£ßÀ C¤¹PÉ

§. M.-M-¤-§.¤

10.

£Á£ÀÄ £À£Àß §UÉÎ zsÀ£ÁvÀäPÀ ªÀÄ£ÉÆÃ¨sÁªÀ ºÉÆA¢zÉÝÃ£É

§. M.-M-¤-§.¤
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Self Efficacy Scale
¸ÀÆZÀ£ÉUÀ¼ÀÄ:
F ¥Àæ±ÁßªÀ½ ¤ªÀÄä ªÀÄ£ÉÆÃ¨sÁªÀ ªÀÄvÀÄÛ «±ÉÃµÀ UÀÄtUÀ¼À PÀÄjvÁVgÀÄªÀ ºÉÃ½PÉUÀ¼À ¸ÀgÀ¥À½AiÀiÁVzÉ.
¥ÀæwAiÉÆAzÀÄ ºÉÃ½PÉAiÀÄÆ £ÁªÀÅ ¸ÁªÀiÁ£ÀåªÁV ºÉÆA¢gÀÄªÀ MAzÀÄ £ÀA©PÉAiÀÄ£ÀÄß ¥Àæw¤¢ü¸ÀÄvÀÛzÉ.
¥ÀæwAiÉÆAzÀÄ ºÉÃ½PÉAiÀÄ£ÀÄß N¢ CzÀÄ JµÀÖgÀªÄÀ nÖUÉ ¤ªÀÄUÉ ¸ÀjºÉÆAzÀÄvÀÛzÉ JA§ÄzÀ£ÀÄß ¤zsÀðj¹. E°è
AiÀiÁªÀÅzÉÃ ¸Àj CxÀªÁ vÀ¥ÀÄà GvÀÛgÀ«®è. ¤ÃªÀÅ ¥ÁæAiÀÄ±ÀB PÉ®ªÀÅ ºÉÃ½PÉUÀ¼À£ÀÄß M¥Àà§ºÀÄzÀÄ ªÀÄvÀÄÛ
G½zÀªÀ£ÀÄß M¥Àà¢gÀ§ºÀÄzÀÄ. PÉ¼ÀUÉ PÉÆnÖgÀÄªÀ ¥ÀæwAiÉÆAzÀÄ ºÉÃ½PÉUÀ¼À ªÀÄÄAzÉ ¤ÃrgÀÄªÀ SÁ°
eÁUÀzÀ°è ¤ªÀÄä ªÀÄ£ÉÆÃ¨sÁªÀ CxÀªÁ ¨sÁªÀ£ÉAiÀÄ£ÀÄß ¸ÀàµÀÖªÁV awæ¸ÀÄªÀ CPÀëgÀªÀ£ÀÄß §gÉAiÀÄÄªÀÅzÀgÀ
ªÀÄÆ®PÀ D ºÉÃ½PÉAiÀÄ PÀÄjvÁzÀ ¤ªÀÄä ªÉÊAiÀÄQÛPÀ ¨sÁªÀ£ÉUÀ¼À£ÀÄß ªÀåPÀÛ¥Àr¹. zÀAiÀÄ«lÄÖ ¸ÀA¥ÀÆtð
¥ÁæªÀiÁtÂPÀvÉ¬ÄAzÀ ¤ªÀÄä GvÀÛgÀUÀ¼À£ÄÀ ß ¤Ãr. GvÀÛgÀUÀ¼À£ÀÄß ¤ÃqÀÄªÀ ¸ÀAzÀ¨ÀsðzÀ°è ¤ÃªÀÅ ¤dªÁV
ºÉÃV¢ÝÃj JA§ÄzÀ£ÀÄß ¤ÃªÀÅ awæ¸À¨ÉÃPÉÃ ºÉÆgÀvÄÀ ¤ÃªÀÅ ºÉÃUÉ EgÀ®Ä §AiÀÄ¸ÀÄwÛÃj JA§ÄzÀ£Àß®è.

MAzÀÄ ºÉÃ½PÉAiÀÄ£ÀÄß ¤ÃªÀÅ §®ªÁV «gÉÆÃ¢ü¸ÄÀ wÛÃgÁzÀgÉ CzÀgÀ JzÀÄgÀ A JAzÀÄ §gÉ¬Äj
MAzÀÄ ºÉÃ½PÉAiÀÄ£ÀÄß ¤ÃªÀÅ ¸ËªÀÄåªÁV «gÉÆÃ¢ü¸ÀÄwÛÃgÁzÀgÉ CzÀgÀ JzÀÄgÀÄ B JAzÀÄ §gÉ¬Äj
MAzÀÄ ºÉÃ½PÉAiÀÄ£ÀÄß ¤ÃªÀÅ M¥ÀÄàªÀÅzÀÆ E®è, «gÉÆÃ¢ü¸ÀÄªÀÅzÀÆ E®è JAzÁzÀgÉ CzÀgÀ JzÀÄgÀÄ C
JAzÀÄ §gÉ¬Äj
MAzÀÄ ºÉÃ½PÉAiÀÄ£ÀÄß ¤ÃªÀÅ ¸ËªÀÄåªÁV M¥ÀÄàwÛÃgÁzÀgÉ CzÀgÀ JzÀÄgÀÄ D JAzÀÄ §gÉ¬Äj
MAzÀÄ ºÉÃ½PÉAiÀÄ£ÀÄß ¤ÃªÀÅ §®ªÁV M¥ÀÄàwÛÃgÁzÀgÉ CzÀgÀ JzÀÄgÀÄ E JAzÀÄ §gÉ¬Äj

1.

£Á£ÀÄ »vÀÛ® VqÀUÀ¼À£ÀÄß ¨É¼É¸À®Ä EµÀÖ¥ÀqÄÀ vÉÛÃ£É ______

2.

£Á£ÀÄ AiÉÆÃd£ÉUÀ¼À£ÀÄß ªÀiÁqÀÄªÁUÀ £Á£ÀÄ CªÀÅUÀ¼À£ÄÀ ß PÁAiÀÄðUÀvÀUÉÆ½¸À§¯Éè JA§ «±Áé¸À £À£ÀUÉ
EgÀÄvÀÛzÉ ______

3.

£À£Àß MAzÀÄ vÉÆAzÀgÉAiÉÄÃ£ÉAzÀgÉ £Á£ÀÄ AiÀiÁªÁUÀ PÉ®¸ÀPÌÉ E½AiÀÄ¨ÉÃPÉÆÃ DUÀ PÉ®¸ÀPÉÌ E½AiÀÄ®Ä
£À¤ßAzÀ DUÀÄªÀÅ¢®è ______
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4.

¥ÀæxÀªÀÄ AiÀÄvÀßzÀ°è £À¤ßAzÀ MAzÀÄ PÉ®¸À DUÀ¢zÀÝgÉ £À¤ßAzÀ D PÉ®¸À DUÀÄªÀ vÀ£ÀPÀ £Á£ÀÄ
¥ÀæAiÀÄwß¸ÀÄvÀÛ¯ÉÃ EgÀÄvÉÛÃ£É ______

5.

M§â£À ªÀåQÛvÀéªÀ£ÀÄß ¤zsÀðj¸ÀÄªÀÅzÀgÀ°è C£ÀÄªÀA²PÀvÉ ¥ÀæªÄÀ ÄRªÁzÀ ¥ÁvÀæªÀ£ÄÀ ß ªÀ»¸ÀÄvÀÛzÉ _____

6.

ºÉÆ¸À UÉ¼ÉAiÀÄgÀ£ÀÄß ªÀiÁqÀÄªÀÅzÀÄ £À£ÀUÉ PÀµÖÀzÀ PÉ®¸À ______

7.

£Á£ÀÄ ¸Á¢ü¸À¨ÉÃPÁzÀ ªÀÄÄRå UÀÄjUÀ¼À£ÄÀ ß ¸ÀévÀB £Á£ÉÃ ¤zsÀðj¹PÉÆAqÁUÀ £Á£ÀÄ CªÀ£ÀÄß
¸Á¢ü¸ÀÄªÀÅzÀÄ C¥ÀgÀÆ¥À ______

8.

£Á£ÀÄ PÉ®ªÀÅ PÁAiÀÄðUÀ¼À£ÀÄß ¸ÀA¥ÀÆtðUÉÆ½¸ÀÄªÀ ªÀÄÄAZÉAiÉÄÃ CªÀ£ÀÄß ©lÄÖ ©qÀÄvÉÛÃ£É _____

9.

£Á£ÀÄ CrUÉ ªÀiÁqÀ®Ä EµÀÖ¥ÀqÄÀ vÉÛÃ£É ______

10. £Á£ÀÄ ¨sÉÃnAiÀiÁUÀ®Ä GzÉÝÃ²¹gÀÄªÀ AiÀiÁgÀ£ÁßzÀgÀÆ £Á£ÀÄ PÀAqÀgÉ, CªÀgÀÄ £À£Àß §½ §gÀÄªÀÅzÀ£ÀÄß
PÁAiÀÄzÉ £Á£ÉÃ D ªÀåQÛAiÀÄ §½ ºÉÆÃUÀÄvÉÛÃ£É ______
11.

£Á£ÀÄ PÀµÀÖUÀ¼À£ÀÄß JzÀÄj¸ÀÄªÀÅzÀ£ÄÀ ß vÀ¦à¹PÉÆ¼ÀÄîvÛÉÃ£É ______

12. K£ÁzÀgÀÆ MAzÀÄ «µÀAiÀÄ wÃgÁ QèµÖÀPÀgÀªÉAzÀÄ vÉÆÃjzÀgÉ £Á£ÀÄ CzÀgÀvÀÛ vÀ¯É PÀÆqÁ ºÁPÀÄªÀÅ¢®è
______
13. ¥ÀæwAiÉÆ§âgÀ®Æè K£ÁzÀgÀÆ MAzÀÄ M¼ÉîAiÀÄzÀÄ EzÉÝÃ EgÀÄvÀÛzÉ ______
14. D¸ÀQÛ ºÀÄnÖ¸ÀÄªÀ ªÀåQÛAiÉÆ§â£À£ÄÀ ß £Á£ÀÄ ¨sÉÃnAiÀiÁV CªÀ£À ¸ÉßÃ»vÀ£ÁUÀÄªÀÅzÀÄ PÀµÀÖªÉAzÀÄ CjvÀgÉ
£Á£ÀÄ vÀPÀët D ªÀåQÛAiÀÄ ¸ÉßÃ»vÀ£ÁUÀÄªÀ ¥ÀæAiÀÄvÀßªÀ£ÄÀ ß PÉÊ ©qÀÄvÉÛÃ£É ______
15. C¦æAiÀÄªÁzÀ K£ÁzÀgÀÆ MAzÀÄ PÉ®¸ÀªÀ£ÄÀ ß £Á£ÀÄ ªÀiÁqÀ¨ÉÃPÁzÀgÉ £Á£ÀÄ CzÀ£ÀÄß ªÀÄÄV¸ÀÄªÀ vÀ£ÀPÀ
CzÀgÉÆA¢UÉ(D PÉ®¸ÀzÉÆA¢UÉ) EgÀÄvÉÛÃ£É ______
16. £Á£ÀÄ MAzÀÄ PÉ®¸ÀªÀ£ÀÄß ªÀiÁqÀ¨ÉÃPÉAzÀÄ ¤zsÀðj¹zÀgÉ vÀPÀët CzÀgÀvÀÛ UÀªÀÄ£À ºÀj¸ÀÄvÉÛÃ£É _____
17. £Á£ÀÄ «eÁÕ£ÀªÀ£ÀÄß EµÀÖ¥ÀqÀÄvÉÛÃ£É ______
18. £Á£ÀÄ

ºÉÆ¸ÀvÀÄ

K£ÁzÀgÀÆ

PÀ°AiÀÄ®Ä

¥ÀæAiÀÄwß¸ÀÄªÁUÀ

ªÉÆzÀ®

AiÀÄvÀßzÀ°è

CzÀgÀ°è

AiÀÄ±À¹éAiÀiÁUÀ¢zÀÝgÉ, £Á£ÀÄ CzÀ£ÄÀ ß PÀÆqÀ¯ÉÃ ©lÄÖ©qÀÄvÉÛÃ£É ______
19. £Á£ÀÄ ¸ÉßÃºÀ ¸ÀA¥Á¢¸À®Ä AiÀÄwß¸ÀÄwÛgÄÀ ªÀ ªÀåQÛ ªÉÆzÀ°UÉ £À£ÀßvÀÛ D¸ÀQÛ vÉÆÃgÀ¢zÀÝgÀÆ £À£Àß
¥ÀæAiÀÄvÀßªÀ£ÀÄß £Á£ÀÄ CµÀÄÖ ¸ÀÄ®¨sÀPÌÉ ©lÄÖ ©qÀÄªÀÅ¢®è ______
20. C¤jÃQëvÀªÁzÀ vÉÆAzÀgÉUÀ¼ÀÄ JzÀÄgÁzÁUÀ £Á£ÀÄ CzÀ£ÄÀ ß ¸ÀªÄÀ ¥ÀðPÀªÁV ¤¨sÁ¬Ä¸ÀÄªÀÅ¢®è _____
21. £Á£ÉÆ§â PÀ¯Á«zÀ£ÁVzÀÝgÉ £Á£ÀÄ ªÀÄPÀÌ¼À avÀæ ©r¸ÀÄªÀÅzÀ£ÀÄß EµÀÖ¥ÀqÀÄwÛzÉÝ ______
22. ºÉÆ¸À «µÀAiÀÄUÀ¼ÀÄ wÃgÁ PÀµÖÀªÉAzÀÄ £À£ÀUÉ PÀAqÀÄ§AzÀgÉ £Á£ÀÄ CªÀÅUÀ¼À£ÀÄß PÀ°AiÀÄÄªÀÅzÀ£ÀÄß
vÀ¦à¹PÉÆ¼ÀÄîvÉÛÃ£É ______
23. ªÉÊ¥sÀ®å £À£Àß£ÀÄß E£ÀÆß PÀptªÁV ¥Àj±Àæ«Ä¸ÀÄªÀAvÉ ªÀiÁqÀÄvÀÛzÉAiÀÄµÉÖ ______
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24. ¸ÁªÀiÁfPÀ ¸ÀªÀiÁgÀA¨sÀUÀ¼À°è £Á£ÀÄ £À£ßÀ £ÀÄß GvÀÄÛªÄÀ ªÁV ¤¨sÁ¬Ä¹PÉÆ¼ÀÄîªÀÅ¢®è ______
25. PÀÄzÀÄgÉ ¸ÀªÁj ªÀiÁqÀÄªÀÅzÉAzÀgÉ £À£ÀUÉ vÀÄA¨sÁ EµÀÖ ______
26. £À£Àß PÁAiÀÄðPÀëªÀÄvÉAiÀÄ PÀÄjvÀÄ £À£ÀUÉ ¨sÀgÀªÀ¸É¬Ä®è ______
27. £Á£ÉÆ§â ¸ÁéªÀ®A© ªÀåQÛ ______
28. ¸ÉßÃ»vÀgÀ£ÀÄß ªÀiÁrPÉÆ¼ÀÄîªÀ £À£ßÀ ªÉÊAiÀÄQÛPÀ ¸ÁªÀÄxÀåðzÀ ªÀÄÆ®PÀ £Á£ÀÄ £À£Àß ¸ÉßÃ»vÀgÀ£ÀÄß
¥ÀqÉ¢zÉÝÃ£É ______
29. £Á£ÀÄ ¸ÀÄ®¨sÀzÀ°è ¸ÉÆÃ®£ÀÄß M¦àPÆ
É ¼ÀÄîvÛÉÃ£É ______
30. £À£Àß §zÀÄQ£À°è JzÀÄgÁUÀÄªÀ ºÉaÑ£À vÉÆAzÀgÉUÀ¼ÄÀ ¤¨sÁ¬Ä¸ÀÄªÀ°è £Á£ÀÄ ¸ÀªÀÄxÀð JAzÀÄ
§gÉAiÀÄÄªÀÅ¢®è ______
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Subjective Well-being Scale
¸ÀÆZÀ£ÉUÀ¼ÀÄ :
d£ÀUÀ¼ÀÄ «©ü£Àß CªÀgÀÄ ««zsÀ ¸À¤ßªÉÃ±ÀUÀ¼À°è ªÁ¹¸ÀÄvÁÛgÉ ªÀÄvÀÄÛ fÃªÀ£ÀzÀ §UÉÎ ºÁUÀÆ ¸ÀÄvÀÛ°£À ¥Àæ¥ÀAZÀzÀ §UÉÎ
MAzÉÃ vÀgÀºÀ C¤¹PÉUÀ¼À£ÀÄß ºÉÆA¢gÀÄªÀÅ¢®è. ªÀåªÀºÁgÀ zÀÈ¶ÖPÉÆÃ£À¢AzÀ, ¨ÉÃgÉ ¨ÉÃgÉ ªÀåQÛUÀ¼ÀÄ vÀªÀÄä ¢£À¤vÀåzÀ
SÁ¼ÀfUÀ¼ÁzÀ DgÉÆÃUÀå ªÀÄvÀÄÛ PÀÄlÄA§zÀ §UÉÎ C¤¹PÉUÀ¼À£ÀÄß w½zÀÄPÉÆ¼ÀÄîªÀÅzÀÄ ªÀÄÄRå. d£ÀUÀ¼À fÃªÀ£ÀzÀ
UÀÄtªÀÄlÖzÀ°è ¸ÀÄzsÁgÀuÉ vÀgÀ®Ä D jÃwAiÀÄ eÕÁ£ÀªÀÅ CªÀ±ÀåPÀ.
F ¥Àæ±ÁßªÀ½AiÀÄÄ fÃªÀ£ÀzÀ PÉ® CA±ÀUÀ¼À §UÉÎ K£ÀÄ ¨sÁ«¸ÀÄwÛÃgÀ JA§ÄzÀgÀ ªÉÄÃ°zÉ. ¥Àæw ¥Àæ±ÉßUÉ PÉÆnÖgÀÄªÀ
GvÀÛgÀ ªÀUÀðUÀ¼À°è GvÀÌøµÀÖªÁV ¨sÁªÀ£ÉAiÀÄ£ÀÄß ¥Àæw¤¢ü¸ÀÄªÀ PÉÆnÖgÀÄªÀ ¸ÀASÉå MAzÀPÉÌ ªÀÈvÀÛºÁQ GvÀÛj¸À§ºÀÄzÀÄ.
GzÁºÀgÀuÉUÉ : ªÉÆzÀ® ¥Àæ±ÉßAiÀÄ°è ¤ªÀÄä fÃªÀ£ÀªÀÅ §ºÀ¼À ¸ÁégÀ¸ÀåPÀgÀ JAzÉ¤¹zÀ°è zÀAiÀÄ«lÄÖ ‘1’ GvÀÛgÀPÉÌ ªÀÈvÀÛ
ºÁQ. PÉ®ªÉÇªÉÄä ¤ªÀÄä ¨sÁªÀ£ÉUÀ¼ÀÄ PÉÆnÖgÀÄªÀ GvÀÛgÀ ªÀUÀð¢AzÀ ¥Àæw¤¢ü¸À®ànÖ®è JAzÉ¤¸À§ºÀÄzÀÄ. D jÃwAiÀÄ
¸ÀAzÀ¨sÀðzÀ°è ¤ÃªÀÅ AiÉÆÃa¸ÀÄªÀ Cw ¸À¤ºÀzÀ MAzÀ£ÀÄß Dj¹.

1) ¤ÃªÀÄä fÃªÀ£À D¸ÀQÛzÁAiÀÄPÀ (PËvÀÄPÀªÀÄAiÀÄ) ªÁVzÉAiÉÄAzÀÄ ¨sÁ«¸ÀÄwÛÃgÁ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
3
CµÁÖV C®è
2) ¤ÃªÀÅ CAzÀÄPÉÆAqÀµÀÄÖ fÃªÀ£À ªÀÄlÖ ªÀÄvÀÄÛ ¸ÀªÀiÁdzÀ°è£À ¸ÁÜ£ÀªÀiÁ£ÀªÀ£ÀÄß UÀ½¹¢ÝÃj JA¢¤¸ÀÄvÀÛzÉAiÉÄÃ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
3) ¤ÃªÀÅ vÀ®Ä¦gÀÄªÀ ¸ÁzsÀ£ÉAiÀÄ ªÀÄlÖ ºÁUÀÆ D ¤nÖ£À°è ªÀÄÄAzÀÄªÀjAiÀÄÄwÛgÀÄªÀ §UÉÎ C¤¹PÉ?
vÀÄA¨Á ZÉ£ÁßVzÉ 1
¸Àé®à ZÉ£ÁßVzÉ
2
CµÁÖV ZÉ£ÁßV®è
3
4) ¸ÁªÀiÁ£ÀåªÁV ¤ªÀÄUÉÃ£ÀÄ ¨ÉÃPÀÄ CzÀ£ÀÄß £ÉgÀªÉÃj¸ÀÄwÛÃgÁ?
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Ä 1
PÉ®ªÉÇªÉÄä
2
«gÀ¼ÀªÁV
3
5) »A¢£À fÃªÀ£ÀPÉÌ ºÉÆÃ°¹zÁUÀ ¤ªÀÄä ¸ÀzÀåzÀ fÃªÀ£À §UÀUÉ ¤ªÀÄä ¨sÁªÀ£É?
vÀÄA¨Á D£ÀAzÀzÁAiÀÄPÀ
1
¸Àé®à D£ÀAzÀzÁAiÀÄPÀ
2
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3

CµÁÖV RÄ¶PÀgÀªÀ®è

6) EwÛÃa£À ªÀµÀðUÀ¼À°è ¤ÃªÀÅ ªÀiÁqÀÄwÛgÀÄªÀ PÉ®¸ÀUÀ¼À°è MmÁÖgÉAiÀiÁV JµÀÄÖ RÄ¶ ºÉÆA¢¢ÝÃj?
vÀÄA¨Á D£ÀAzÀzÁAiÀÄPÀ
1
¸Àé®à D£ÀAzÀzÁAiÀÄPÀ
2
CµÁÖV RÄ¶PÀgÀªÀ®è
3
7) ¤ÃªÀÅ CAzÀÄPÉÆAqÀAvÉ PÉ®ªÀÅ
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Ä
PÉ®ªÉÇªÉÄä
«gÀ¼ÀªÁV

8) ¸ÀA¢UÀÞ ¥Àj¹ÜwAiÀÄ°èAiÀÄÆ
§ºÀÄ¥Á®Ä
¸Àé®à ªÀÄnÖUÉ
CµÁÖV C®è

¸À¤ßªÉÃ±ÀUÀ¼ÀÄ £ÀqÉAiÀÄ¢zÀÝ°è ¤ÃªÀÅ CzÀ£ÀÄß ¤¨sÁ¬Ä¸À§°èj JAzÉ¤¸ÀÄvÀÛzÉ?
1
2
3

¸ÀºÀ ¤ÃªÀÅ CzÀ£ÀÄß ¤¨sÁ¬Ä¸À§°èj JA§ «±Áé¸À«zÉAiÉÄÃ?
1
2
3

9) FUÀ PÁAiÀÄðUÀ¼ÀÄ / ¸ÀAUÀwUÀ¼ÀÄ ¸ÁUÀÄwÛgÀÄªÀÅzÀ£ÀÄß £ÉÆÃrzÀgÉ ¨sÀ«µÀåªÀ£ÀÄß JzÀÄj¸À§ºÀÄzÀÄ J¤¸ÀÄvÀÛzÉAiÉÄÃ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3

10) PÉ®ªÉÇªÉÄä ¤ÃªÀÅ ªÀÄvÀÄÛ ¤ªÀÄä ¸ÀÄvÀÛ°gÀÄªÀ ªÀ¸ÀÄÛUÀ¼ÀÄ MAzÀPÉÌ ¸ÉÃjgÀÄªÀ ªÀÄvÀÄÛ MAzÉÃ ±ÀQÛAiÀÄ C«¨sÁdå
CAUÀUÀ¼ÀÄ C¤¸ÀÄvÀÛzÉAiÉÄÃ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
11) ¤ÃªÀÅ PÉ®ªÉÇAzÀÄ ¨Áj PÀëtPÁ® wÃªÀæªÁzÀ ¸ÀAvÉÆÃµÀ¢AzÀ ¨sÁªÉÇÃzÉæÃPÀPÉÌ / ¨sÁªÀ ¥ÀgÀªÀ±ÀvÉUÉ
M¼ÀUÁUÀÄwÛÃgÁ?
DUÁUÀ
1
PÉ®ªÉÇªÉÄä
2
Cw «gÀ¼ÀªÁV
3
12) ¤ªÀÄUÉ / ¤ÃªÀÅ ªÀiÁ£ÀªÀ PÀÄ®ªÉA§ zÉÆqÀØ ¸ÀA¸ÁgÀzÀ°è MAzÀÄ ¨sÁUÀªÁVgÀÄªÀÅzÀPÉÌ PÉ®ªÉÇªÉÄä ¸ÀAvÉÆÃµÀzÀ
C£ÀÄ¨sÀªÀªÁUÀÄvÀÛzÉAiÉÄÃ?
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DUÁUÀ
1
PÉ®ªÉÇªÉÄä
2
Cw «gÀ¼ÀªÁV
3
13) ¸ÀA§A¢üPÀgÀÄ ªÀÄvÀÄÛ / CxÀªÁ ¸ÉßÃ»vÀgÀÄ, ¤ÃªÀÅ vÀÄvÀÄð ¥Àj¹ÜwAiÀÄ°ègÀÄªÁUÀ ¸ÀºÁAiÀÄ ªÀiÁqÀÄvÁÛgÉAzÀÄ
zÀÈqsÀªÁV £ÀA©¢ÝÃgÁ? GzÁ: ¤ªÀÄä ªÀ¸ÀÄÛUÀ¼ÀÄ CVßUÉ DºÀÄwAiÀiÁzÁUÀ CxÀªÁ PÀ¼ÀîvÀ£ÀªÁzÁUÀ
§ºÀÄ¥Á®Ä
1
2
¸Àé®à ªÀÄnÖUÉ
CµÁÖV C®è
3
14) ¤ªÀÄä ªÀÄvÀÄÛ ¤ªÀÄä ªÀÄPÀÌ¼ÉÆA¢V£À ¸ÀA§AzsÀzÀ §UÉÎ C¤¹PÉAiÉÄÃ£ÀÄ?
vÀÄA¨Á ZÉ£ÁßVzÉ 1
¸Àé®à ZÉ£ÁßVzÉ
2
CµÁÖV ZÉ£ÁßV®è
3
C£Àé¬Ä¸ÀÄªÀÅ¢®è
4
15) ¤ÃªÀÅ wÃªÀæ SÁ¬Ä¯É CxÀªÁ C¥ÀWÁvÀ ºÉÆA¢zÀgÉ ¤ªÀÄä ¸ÀA§A¢üPÀgÀÄ ªÀÄvÀÄÛ ¸ÉßÃ»vÀgÀÄ ¤ªÀÄä£ÀÄß
£ÉÆÃrPÉÆ¼ÀÄîvÁÛgÉAzÀÄ zÀÈqsÀªÁV C¤¸ÀÄvÀÛzÉAiÉÄÃ?
1
§ºÀÄ¥Á®Ä
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
16) PÉ®¸ÀUÀ¼ÀÄ ¤ªÀÄä ¤jÃPÉëAiÀÄAvÉ £ÀqÉAiÀÄ¢zÀÝgÉ ¸ÀÄ®¨sÀªÁV «ZÀ°vÀUÉÆ¼ÀÄîwÛÃgÁ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
17) PÉ®ªÉÇªÉÄä «£ÀB PÁgÀt ¨ÉÃ¸Àj¸ÀÄwÛÃgÁ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
18) ¤ÃªÀÅ Cw ¸ÀÄ®¨sÀªÁV ¹nÖUÉ¼ÀÄwÛÃgÁ? ªÀÄ£À¹ìUÉ ºÀaÑPÉÆ¼ÀÄîwÛÃgÁ?
§ºÀ¼ÀªÁV
1
¸Àé®à ªÀÄnÖUÉ
2
3
CµÁÖV C®è
19) ¤ÃªÀÅ DvÀAPÀ ªÀÄvÀÄÛ GzÉéÃUÀ ¨sÁªÀ£ÉUÀ½AzÀ «ZÀ°vÀgÁUÀÄwÛÃgÁ?
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Æ 1
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PÉ®ªÉÇªÉÄä
«gÀ¼ÀªÁV

2
3

20) ¤ÃªÀÅ ¸ÀtÚ ¥ÀÄlÖ «µÀAiÀÄUÀ½UÉ PÉ®ªÉÇAzÀÄ ¸À® vÁ¼Éä PÀ¼ÉzÀÄPÉÆ¼ÀÄîªÀÅzÀ£ÀÄß vÉÆAzÀgÉ JAzÀÄ ¥ÀjUÀtÂ¹¢ÝÃgÁ?
§ºÀÄ¥Á®Ä
1
2
¸Àé®à ªÀÄnÖUÉ
CµÁÖV C®è
3
21) ¤ªÀÄä ºÀ®ªÁgÀÄ vÉÆAzÀgÉUÀ½UÉ ªÀiÁUÉÆÃð¥ÁAiÀÄ PÀAqÀÄPÉÆ¼Àî®Ä ¤ªÀÄä PÀÄlÄA§ ¸ÀºÁAiÀÄ ªÀiÁqÀÄªÀ MAzÀÄ
ªÀÄÆ® JAzÀÄ C©ü¥ÁæAiÀÄ ¥ÀqÀÄwÛÃgÁ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
22) ¤ªÀÄä PÀÄlÄA§zÀ ¸ÀzÀ¸ÀågÀÄ M§âgÀ£ÉÆß§âgÀÄ ¤PÀlªÁV ºÀaÑPÉÆArzÁÝgÉ JAzÀÄ C¤¸ÀÄvÀÛzÉAiÉÄ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
23) ¤ÃªÀÅ UÀA©üÃgÀ PÁAiÉÄ¯ÉUÉÆ¼ÀUÁzÁUÀ ¤ªÀÄä PÀÄlÄA§¢AzÀ ZÉ£ÁßV £ÉÆÃrPÉÆ¼ÀÄîvÁÛgÉAzÀÄ C¤¸ÀÄvÀÛzÉAiÉÄ?
1
§ºÀÄ¥Á®Ä
¸Àé®à ªÀÄnÖUÉ
2
3
CµÁÖV C®è
24) ¤ªÀÄä fÃªÀ£À ¤ÃgÀ¸ÀªÁVzÉ JAzÀÄ J¤¸ÀÄvÀÛzÉAiÉÄÃ?
§ºÀ¼ÀªÁV
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
25) ¤ªÀÄä ¨sÀ«µÀåzÀ §UÉUÉ PÉÆgÀUÀÄwÛÃgÁ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
26) ¤ªÀÄä fÃªÀ£À ¤µÀÖçAiÉÆÃdPÀ JAzÉ¤¸ÀÄvÀÛzÉAiÉÄÃ?
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§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
27) ¤ÃªÀÅ ¤ªÀÄä ªÀÄvÀÄÛ ¤ªÀÄä ¥Àw/¥ÀwßAiÉÆA¢V£À ¸ÀA§AzsÀzÀ §UÉÎ PÉ®ªÉÇªÉÄä aAw¸ÀÄwÛÃgÁ?
§ºÀ¼ÀªÁV
1
2
¸Àé®à ªÀÄnÖUÉ
CµÁÖV C®è
3
C£Àé¬Ä¸ÀÄªÀÅ¢®è
4
28) ¤ªÀÄUÉ CªÀ±ÀåPÀvÉ EgÀÄªÁUÀ ¤ªÀÄä ¸ÉßÃºÀvÀgÀÄ / ¸ÀA§A¢üPÀgÀÄ ¸ÀºÁAiÀÄ ªÀiÁqÀÄvÁÛgÉÉAzÀÄ C¤¸ÀÄvÀÛzÉAiÉÄÃ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
4
C£Àé¬Ä¸ÀÄªÀÅ¢®è
29) ¤ÃªÀÅ ºÁUÀÆ ¤ªÀÄä ªÀÄPÀÌ¼À £ÀqÀÄ«£À ¨ÁAzsÀªÀåzÀ §UÉÎ PÉ®ªÉÇªÉÄä aAw¸ÀÄwÛÃgÁ?
1
§ºÀ¼ÀªÁV
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
C£Àé¬Ä¸ÀÄªÀÅ¢®è
4
30) ¸ÀtÚ ¥ÀÄlÖ «ZÁgÀUÀ¼ÀÄ ¨ÉÃPÁzÀÝQÌAvÀ ºÉaÑUÉ «ZÀ°vÀUÉÆ½¸ÀÄvÀÛªÉAiÉÄÃ?
§ºÀÄ¥Á®Ä
1
2
¸Àé®à ªÀÄnÖUÉ
CµÁÖV C®è
3
31) ¤ªÀÄä£ÀÄß pÃQ¹zÁUÀ ¤ÃªÀÅ ¸ÀÄ®¨sÀªÁV «ZÀ°vÀgÁUÀÄwÛÃgÁ?
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Æ 1
PÉ®ªÉÇªÉÄä
2
«gÀ¼ÀªÁV
3
32) FVgÀÄªÀÅzÀQÌAvÀ ºÉZÀÄÑ ¸ÉßÃ»vÀgÀÄ EgÀ¨ÉÃPÉAzÀÄ EaÒÃ¸ÀÄwÛÃgÁ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
33) PÉ®ªÉÇªÉÄä ¤ÃªÀÅ ¤dªÁzÀ DwäÃAiÀÄ ¸ÉßÃ»vÀ/¸ÉßÃ»vÉAiÀÄ£ÀÄß ¥ÀqÉAiÀÄ°®èªÉAzÀÄ C¤¸ÀÄvÀÛzÉAiÉÄÃ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
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CµÁÖV C®è

3

34) ¤ªÀÄä DgÉÆÃUÀåzÀ §UÉÎ PÉ®ªÉÇªÉÄä aAw¸ÀÄwÛÃgÁ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
35) ¤ÃªÀÅ ¤ªÀÄä zÉÃºÀzÀ ºÀ®ªÀÅ ¨sÁUÀUÀ¼À°è £ÉÆÃ«¤AzÀ £ÀgÀ¼ÀÄwÛÃgÁ?
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Æ 1
PÉ®ªÉÇªÉÄä
2
«gÀ¼ÀªÁV
3
36) qsÀªÀUÀÄlÄÖªÀ §rzÀÄPÉÆ¼ÀÄîªÀ ºÀÈzÀAiÀÄ¢AzÀ ¤ÃªÀÅ ¥ÀæPÀëÄ§ÞgÁUÀÄwÛÃgÁ?
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Æ 1
PÉ®ªÉÇªÉÄä
2
«gÀ¼ÀªÁV
3
37) vÀ¯É ¸ÀÄvÀÄÛªÀ C£ÀÄ¨sÀªÀ¢AzÀ ¤ÃªÀÅ ¥ÀæPÀëÄ§ÞgÁUÀÄwÛÃgÁ?
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Æ 1
2
PÉ®ªÉÇªÉÄä
«gÀ¼ÀªÁV
3
38) ¤ÃªÀÅ Cw ¸ÀÄ®¨sÀªÁV DAiÀiÁ¸ÀUÉÆ¼ÀÄîwÛÃj JAzÉ¤¸ÀÄvÀÛzÉAiÉÄÃ?
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Æ 1
PÉ®ªÉÇªÉÄä
2
«gÀ¼ÀªÁV
3
39) ¤zÁæ¨sÀAUÀ¢AzÀ ¤ÃªÀÅ vÉÆAzÀgÉUÉÆ¼ÀUÁUÀÄwÛÃgÁ?
¸ÁªÀiÁ£ÀåªÁV AiÀiÁªÁUÀ®Æ 1
PÉ®ªÉÇªÉÄä
2
«gÀ¼ÀªÁV
3
40) ¤ÃªÀÅ PÉ®ªÉÇªÉÄä ¨ÉÃgÉ d£ÀUÀ¼ÉÆA¢UÉ ¤PÀl ªÉÊAiÀÄQÛPÀ ¸ÀA§AzsÀUÀ¼ÀÄ E®èªÉAzÀÄ aAw¸ÀÄwÛÃgÁ?
§ºÀÄ¥Á®Ä
1
¸Àé®à ªÀÄnÖUÉ
2
CµÁÖV C®è
3
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